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e E ' ’ . Foreword'
K V-—-’-\ . , . -
. . v . v E
* No vurricular concept is as central 1o the endeavors of the American collcgc as

gcncrul education, and none is s0 exasperatingly beyond the tcnch of generat
conu:nsus and undmmndmg

Can;cgic fdundalion for thé,
. Advancement of Teaching in
° : - Misrions of the College Curriculum, p. 164

Recognizing both the centrality and the difficulty of mplcmcmmg a
coherent curriculum in general education, ‘Miami-Dade Community College
cmbarkcd three years ago upon the challenge of designing a geaeral educa-

that with dedicated leadersTiip-and the-active interest and involvement of

faculty members and, students, a program of general education can: be

designed to reflect the multiple educational mussuons of community college

education. - -
Many colicges taday are m the process of lrymg to gather together

pieces of the college curriculum that have gone flying off in all directions. -

Dual g>als are common for- today's’ reformers of the curficulum: one, to

provide for the integration of knowlc’ﬂagwuhm -individual learnars, (hc

other to provide shared bonds of cxpcricm;c across a community of

~ learners, These tasks face their most dil Sicult gpspin the comntunity s\ lege ...

with its stagsenng diversity of programs and people. (

N What common expériences should be shared by 18 and JO year old
learners; how can ¢ umquc needs of cach be considered? How can.a é’m:-
riculsm provide enough structure for shared experiences nd/cnough fiex-
ibility for individual choice? What has gcncra! education to contribute to

‘ basic skills and occupational education and vice versa? How can ali students
be more adequalcly prepared for their futures as lifelong learners, in and
out of the formal educational system? These arc some of the questions
faced by Miami-Dade as it began its far-reaching reform of the curriculum.
.+ Perhaps the necessity to wrestle with mm problems is responsible for

‘their own thinking about general education stimulated by agreehients and

" disdgreements with the diear position taken by Miami-Dade. Fo:*una:cly. o
the report takes considerable care to gstablish the foundations of lugic and

-+ rationales upon whxch program dcslgn and mplcmcnmion must rcsu

I
-

_ tion program for the community college. This rcport stand3)as testimonty -

t the richness of the ideas set forth in these pages. Certainly many will find
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Much 25 universities throughout thc coumr) are giving careful slud) o

the réform of gcncral ‘education at Harvard, so many colleges will wnnx 0’

take a careful look at the Miami- Dadz program.

Robert McCabe, Jeffrey Lukenbill, and the many. facaity members at
NMiami- Dad¢ who gave so generously of lhctfumc and talents in the creation
ol this program are 1o be congratulated for setling before us a provo-cauvc
and bold design for general education. .

A K. Paincia Cross
’ Berkaley California

. . . July 11,1978
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aquirements have had great benefif by helping all faculty better understand
¢ purpose of the Coliege and its commitments to the community s
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" The Access Revolution _

‘With the cnacmu'm of xhc G.1. Bill following th: Second World Wm.

" the “access revolution in American bigher education began, The technical

dwclopmcms of American industry through the Second World War el- 3

- adapied to peacetime industry, and the requirement for increasing nt :

e

PR BN

“of a;,pfesslonal and (echmmlly trained personnel was ‘dramatic. C6nse-

quently, there was a good match of appropriate job opportunities with in-
creased access to higher education. Since hat time one of -the federal
government’s primary approaches to 1mp!cmcnung goafs of equal op-

‘portunity - has been through increased access 10 higher education. The

assumption has bccn that increased education will provide people the tcols

needed to gain an cqnal share of the Opponumtmeprescmed in American .

society. The federal ptogram has been carried out by increasing siudent
financial aid and by regulatdry activity. The College Work Study Programs

nitiated in the 60's and the recently-implemented Basic Edbcational Op-

portunity Grant P:ogram are good examples of growing student aid. Most’

tmmly. the requxreme\m o equal treaiment for women with rcgzud 10 .
- - dthletic teams and requiremm!s of equal educational service Jor the’

physically limited are examplés o{ regulation for equal opportunity. .
Through the period of the higher education access revolution, siate
government became the pnmm;y sug:m for the opératice, of Amcﬁmn

colleges. Few federal fuads were available.- for operating ¢gsi, and the

tremendous growth in college enfolimens was substanm.liy accospmodated
in public institutions. The bulk of the opsrating support for public higher

“education i is still from state funds. In more recent years, at a time when stu-

dent diversity and the concomxtan increase in'the compiwly of the instruc-

 tional program clearly in increased costs, State governments have been
' reducing support. for- ¢s. Actions of the fedml government and state

governments are in “direct conflict, and the mswutions of higher edmuon.

: espedally open door community colleges, are caught in g serious dilemyma.

- Miami-Dade Community Cdllege. which opened i in mnpm'axy quarters |

‘wath 1,338 credit smqlems in 1960, ‘exemplifies the growth that was without
precedent in the history of-higher educnﬁon In the foliowing yuu'; its Tlrsy

permanent ‘campus was established, to be followed by three other campuses

. and numerous outr€ach centers that made bughcr gduw;on avwlab‘ic to -

—p——

oy

cidzcm in wery part of Dade County. Ten ycar* afq:r its opcmns’ “Miami- i

u

-




.'l._ istrndeisine
Dades 1e:m r...oi ment had 1ign fo "i 213 In 1hat Al T Term o} 1977, the
Credit s :rohmm. avas 22,0538 and tol enrolimer CETRENE

‘ o Thi !‘39‘42 g'ﬁv.!h naturally bad great ipfagt on the operation of 2ol

- leges Mahny were P mcupsg with the opeAing of canipuses, «ith building .

: Cconstruction, and with the arganzated of new degtie progzams and
“depariments, 35 & tesull m«-u.;! programs for the x:h:m;nsg stisdens body
were nilef vaabisihed in' 3 pxwmca a«i‘m‘n »\hheug the growth in
rﬁn"hmcﬂ has slowed, c&)ﬁl"u"!h Colleges are il adjust ing o mtw&sm&
iv diversgs udents feguiti ng matching diversity 1 programs

In the 1960° andg e:::iv 70 'h-:c wese 9iher spcial u}mﬁmcm that af.

Yeered thewe collegen which siready had probiems 1rying (0 krop up with the

sudden g,rrju:h; The studenis of that period weE d:hrrcm they questioned

!1 - dtuogalvalusr and ”h:.*'u:[‘gcd uxm, mcluwnz the educational swcm

They wanied (0 be snepfved in 1HE importan socus! is5uss, c.zmanuvd Ll

"""""" Theasdan vantus public forums, and soeght and obtained more indepen.

dence and 30:030”;’ Forgnans ssudents these concerns fook ps ecedence
 aver thait formal edusation, With m\Jd tor e enlleges’ cusrriculs and 4.

quirements, the studenis in many snshitctions gained- a ErEBIET VOITE 15

. decision.magsng. and requirements, sl as those in genseal education.

v mc'c 0 0me Lases £3:ed 27 dropoed alt ogsiher. Admisions pﬂi»ut«: were
. also changed 50 35 1o adrut \amﬁm "n:v. stgdents ™ and the “opep door’t
Bewame mole apen. v

TASmLag the SonMGUERces of these uh-‘"‘?"* were dw mc:e:aw: diversity

u: e amdwr... &3 nl?Ma the enrofliment of more sludznt: who had prios

$ acadernic pro shlems or wha. MMMV“ s Bresic skolls. ‘fhe

*‘*\%kz‘ *.;u wify felt the impact of those quiopmm:s Amsssny of ine "

©oatPurtors, i ~s~£u@mna; umiveraty progeams, had been impressed T —.

with the sraddional fduumvm‘fmude:u 3&« rawh) 00 the whols
mad been trgined in spacific disciplines. often «:zﬁw;am:auan of
carens appications; many heid as a primary-principle that I :-rung had- -
vatue wn itiell withort reference 1o speerdic application, An avrg of ehitism’
il pervadnd the coilege campuses, Thus, the new studegys’ challenge of
traditenal authority was, o1 best, disturbing With thearrival by students
et weak backgrounds fram their prior education an cking 1o onge
standard enrance fequirements, the hyﬂﬂ.ﬂlf?ﬂ&j task bff:am“ far mare d;j :

. freul:. Facujty feit increased frus t340n; éven z’zougb there were in shme
instittons wary pesitive giforts gt Laa.ul - development 10 provide them
with skills and iechniques tevded? with the chaﬂynﬁ candiions, -

As higher edezcation moves te the 1980%, 3 new sel of sopial cond:t,on,

" and probiemy faces the mﬂcg,er Enrollmenisare smbumr; and the “stu-
dent revoltion™ ofthe &0°3 and early 70's appears to baw ended. Studeﬁ‘n

©onaw n:um,, corsulerably mom mdtmdcmr and apportunies for pes mnm '

—

———
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~ achieve financial security.

-
i

n . ’ : latroduction s
Initiative, secem .0 bg more concerned with~other issues and values. They
show much greater concern for career preparation and financial security.
More and mere minorities and other non-traditional students afg returning
to a'view of higher education as a means for obtainirg or improving jobs to

“ o ) ACoanlctolGoals ' : - .

ln this mllxcu of mcrcascd access xo higher education, zhe collcgcs in 1hc -
laie 70’s and the 80 s will.face a very basic conflict in so¢iety. It has become
mcrca.smgh clear that thers is déveloping a conflitt between the goals of
cqua! Gpportunity for ali—heling-all 10 gain a fair shére of the good things

. in American life—and the growing fecling on the pait of many Americans

that the taxpayers can no loriger afford ali -aj. the social programs designed -
to implement these goals. B&tcm"xg this fcchng i§ the judgment ofman)

* that these social services have been ‘ineffective, and that too much-of the

burden to support them falls on the middle income Americans. Further, -
- there is the belief held by many middle income Ameritaris that there are
nuinbers of pcople taking advantage of social programs without a sincere ~»

< interest in réceiving benefit. They are concerned, for example, that welfarc

goes to people who are content to stay on welfare, as opposed to those who
want tQ work their way-out of that ¢ondition. Itis this fundamental concern

-~

-that is expressed when legislators qucsuon coll’ege open admisSions pollcxcs .

or are concerned that some students mlght be taking advantage of federal
. aild _programs. "ﬂws,‘ ‘the colleges find themselves confronting. both
econorig and instructional pressures whnch reflect this basic societal con-
. flict. "The economic pressures have an effect on the colleges’ instructional
programs, just as the instructional pressures have budgetary implications.

o . oo

o e

+ h . Py

Economic.Pressures - - -

Economically, higher cducétional institutions face a potential crisis.
All colleges are concerndd about the sudden increases in the cost of labor
“energy, supplies? and.msurance Many, private colleges have closed .

i
N

pRe

merged in last attempts to survive.~For public institutions, however, one ~ -
* problem more fundamental than.t‘:c rising costs'that affect all segments of -

society is the conflicting policjes of the fcdcral and the state governments..
These conflicting policies pose perhaps the greatést -threat to effective
operation of public higher. cducauon, especially the commumty colleges
which have an open admxssrons policy. The problem at-the current juncture
s that the federal government continues its stimulating activides, both

through mcrcased direct student financial ald andt through regulatlon while

Y
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[ Introduction .. .

the state governments are becoming increasingly reluctant to fund the col-

leges' operations. o : .
On one side, the federal governmenirot-onty continues, but-¢ven in-

£ creases jts efforts to provide more opportuniues-for minorities'and for the
financially limited 1o receive a college educafion. The emphasis of the
f®feral policies is on the access to college by providing more and more
students, noi just minorities, with both {inancial aid and incentives for
entering cg.llcgc. and by enforcing regulations sucit 8s those dealing with the

w Equal Access/Equal Opportunity Program. The Basic Edutational Gp:... .
portunity Grant (BEOG) Program is one of the recent attempts to provide -
opportunities and encouragement for individuals who previously might
have been financially unable or unmotivated to go t~ college. The increase
in the amount of federal money provided is startling. The following data -
clearly indigatc"this increase for Miami-Dade students, where individual
grants are low becauszof Telatively fow tuition and auxilliary fees:

| . Year © Number of Srudents Total Doliar
. -~ Receiving Gt *nis Amount .
' 1973-74 : o 289 | L § 92.078
‘ 1976-77 9,467 . $61329.472 -
1977-78 {est.) 12, . 88,752,770 -

In the five years of the program’s existence, the number of students receiv-
ing grants and the growth.in the money allocaied is extraordinary, Un¥er
the present formuias, it is eszimated L:-AIMiami-Dadc students could receive

_- "as much as $10 million in 1978-79, a=d as much a8 $14 millon if current’

, recorrmendations of the Carter admin’stration exiending support 10 more
j . middie income famulies are approved by the Congress.

While the federal government is providing miliions of doilars to assist
students in"going to a college; appropriations by state governments are
making it more difficult to provide services to students. State legislatures =
are very aware of the public’s concern about rising state and loca! taxes, as
clearly demonstrated by-the Jarvis-Gann initiative in California. The statec
are ha\ingincrcasui‘di_fﬁculiy in providing for the existing social servic.
within a balanced budget. Moreover, the educztional systems now must
compete with other social agencies for the limtited money availabie. Miami-
Dade has felt the impact of restricted funding for several years. In a high
inflationary period, Miamni-Dade has received the -{oliowing state ap-
* propriations per full-time cquiva@em student (FTE): ~ ) -
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Year -

1972-73

o 1973.74
.- " . 1974-78
o ) 1975.76
<O - 19161
Lo ’ . 1977- 7s

Introdaction _

_ DollarsperF"E
T L8 937
.S 919
SR S A
8 987 . .
$1,037
$1,051

Ld . - .
. - -

* Although there Jas beerra dokinr per FTE incresise in cvery ywexeep{ one,
there has begn 2 ¥ass of one-third in purchasms power because of inflation.

“The chart com g the state appropriations to the consusnes price index
-shows this discee Fusing the base year as 1972-73 = 100. = | :
L - ' " - - .

Sutn of Florids Appropnmom per FTE to Commumw Conegu

. . uCommrﬁroCon of Living.Index .
T » © 1972.73-1877.78 SR
150
[] wol e -
e R L T
» \\ .
¢ 130 ?{\a:\ R
. PUNNRCHS .
. - . 6§° 0 -
: v s
~ 120
A0 e /————-—-—-1 1
ST .-'.. hal N | »
1Q0 .-—/ e N :
: Community Couogc Approprsmon
72-73 7475 75-76 877 T 7778

7374

It is obvious that higher educational institutions, like Miami-Dade, are
" caught between two oppcmnx forces. 'On the one side, the federal govern-
. ment by its financial aid’ ‘and equal aows/’eqml opportunity pohcm is
ST caeomagmg—m@wﬁud Ats to anen&coﬂege‘enﬂhe othersrdc—thefmc— -
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N

governments are allocating proportionately fewer funds for operating the

colleges’ instructional programs. A recent recommendation to the Fl6rida
Board of Regents, that universities emphasize the quality of education pro--

vided rather than the quzmm"a of students cducated; illustrates the conflict
of federal and state prioritiey; - :

ln;.tmctional Pressures S

4

The econamic faczor/has direct implications for instructional pro-

policy and-the federal finpncial aid available to students, community col-
leges, which offer occupitional as well as academic transier programs, are
cenrolling student bodies that are ifcreasingly diverse. To illustrate, Miami-
Dade's enroliment has Lh.angcd considerably from the early 1960's; current-
" ly over one-half of the students are minorities, over one-half are women,
over one- haif"arc pari-time students, and the mean age of the students is
ove~ 26 years old. This great diversity means that in the instructional arcas
there in greatcr need-for individualization of insiruction, for developmental

- programs, for student services, especially academic advisement and career - "

and personal counseling, and for faculty development programs. An even

grams, especially in comr unily colleges. Because of the open admissions .

“more important consndcfanon is the College’s obligation to provide ap- -

propriate programs for the students whe have had prior academic problems
or who still have bacic deficiencies. The Collcgc has developed a number of
innovative programs to meet the needs of thzze students, and has invested
considerable résourcés in dev elo')mcmal skills labs. for smdems who nerd to
remove deficiencies. -

All of these programs are more cxpcnswc ‘than would be thulrcd for a.

*‘traditional’’ student body. Furthermore, many state funding formulas,
like the ones in Florida, base appropriations on full-time -equivalent
students. Advisement, Lounsdmg. and other student services are funded ip-
directly, and any additional costs for these services increase the share of the
cost {or student support services for each FTE produced. Yet the colleges
_are receiving proportionately less income with which to provide these addi-

. tionat needed services. Although the higher educational institutions should'

quite properly be accountable for their operation and-for the effectiveness
of their programs, they are finding that they cannot. commue lo provide in-
creased service with reduced resources. _

. >
¢ . - .
4 ks

The "Opeﬁ Door" A

el

The preseat state of af faxrs has motivat~2 ~ome to challenge the com-
munity college’s open-admissionspolicy. Tiwoe ure those who hawalwaysn N

believed that higher education should be reserved only for individuals who



!nuodmlou 9
démonslra(c superior \mclhgcncc and c.«:cllcm pnor pcrformantt But ¢
“there are others who, while philosophically supporting the opnonumq for -
all" individuals to pursue a collegh education, believe that the present T
economic condilions, together with the extrere d*versuy of the. sludcms, :

- make it impossible to support a full open admissions policy. - '

. Miami-Dade Community College firmly endorses its open admissions

. policy. In an urban setting with a multi-cthnic population, Miami- Dade of-

*fers a large number of people what is perhaps the most significant, and for

some the only opportunity to-develop fully their potential. Many of Miami-

- Dade's students, born in foreign countries or raised by parents from other
countries, have language problems at‘g find difficulty in adjusting to the
American social and educational systems. Many grew up in an environment
‘that not only was not conducive, bm was even prohibitive to intellectual

" development. . Some individuals ‘have come to value qducauon “only afier

" failing badly in theip clemendary ‘and secondary schoohng Others have
learned from.aduls experiences Mt further education is essential in order’
. for them lo be competitive in seekingjpb opportunities. Still others have . -
5 gained the personal sclf-conﬁdcnce and initiative {o-pursu¢ further educa- - -
" “tion only after their ideas and valdes have malgrcd While many highei p
- education institutions in the past, and in somé areas still currently, have ~ |
- deprived these intlividuals the oppostuaity for qcollcgc education, Miami- .
> Dade continues to provide all such jndividuals an ipaluable scmec. ufhxchﬂ
isa substanugl contribution to the commurity. - o -
. Zven with the constramts imposed by economic condmons. l‘hcrcforc.
. Miami-Dade supports its open admissions policy as one of its most fun-
" damental values. It is makmz every effort to preszrve this phllosophmal and |
educational ideal, while opersting, rmlipucally within. 1he ourrent ¢ economxc
llm:mmns The Callege will do- all Tn its power:to preserve the opportunity ok

~ - of all individuals in m\mcuopohtaﬁ area 10 devclop mtcﬂecwally, to e
-acqmre career skills, and ta find the satisfaction in hfe that learning can

bring. T T : 3
‘ ’ '_. _\'ﬁx‘ A\\.‘ . ." .

Progmn Revlsions |

In light of tliese cconnmnc and ummcnona! pscssurcs. Miami-Dade has S

~. v reviewed .and  revised. ifs programs..and requirements in- three -areas:. g
{-1) basic skxlls rcqmrcmems. (Z)the\acneml education program; and -

" "(3) standards of academic: progress. The fundamental purpose of-all these = .-
' changa is to provide better, programs 1o help all studgnts succeed by giving N

" them special assistance early in their programs when they are having -

- academic difficulties; by dwgnmg new courses that have an abundance of - . -

__supporting materials, and by giving lhcm sound advxcc conccmmg :hcar k
carecr and cducanomsl goals. . L . R Ao

]
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the arca of basxc skms. xlcnswe sermes. are ou/ng provided, Thcsc
services include diagnostic lestmg. increased advascmtnr. and mdmduallzed ’
programs. Morcoscr. the basic skills rcquircmems are more stringent 50
lhal the students undersiand clearly-the imporiance of improvnng their defi-
ciengies, @nd so that the College fulfills its commumem ‘to-both,the publu.
- and-(Hg students {0 gradualc mdwuduals who hmre the skills necessary tg
. ium.uon effectively in society. .

S - With regard to the general cduczmon pro,gram. goals have been :den--,
uf' ed 10 establish clcarly the kinds of skills.and knowlcdgc students should ~
beable, idBdemonsirate at the complmon of the. program. "E{fort-will be

"« made to assist students in -n(cgralnng,lhelr learning and in applying \his -
knowledge in their perscaai and cdreer .experiences. More structure is pro- ;u’ ne
‘vided in ordzer to give students, including both those who plar 1o transfer to

T four -year colleges fﬂ’um\.etsmes and'those who intend to enter octupa-
uonal fiekds directly, the necessary background to be successful in their

. lives, rcgardlcss oi’ the careers and activities in which lbcy later engage. . o

.-~ . - Finally; sew academic standards ‘of progress have Bren developed in -+ - _.;

) corder to identify sdems having acadcmnc probhms early in their academic . '
- careers, and 16 direct them'to the appropna(e assistance. The basic ratjonale * = ‘
* for the standards is for the Coliege to do whatever i¢ can to help'students be =
" successful; such hel oﬁcn may be in.the form of reduccd class loads with:
prc:scﬂbcd dcvclopmcmal or career counseling experiences. In-some cases - ¢
‘the most beneficial action might be for studenits to ‘‘stop’ out* of s¢hool for-
- a term with lhc hopc that they will reexamine thair career and educational )
'ob,lccuvcs, gain other non- scholasuc éxpcnencr:s. -wxddevelopihe maturity =~ -
- that is essential for serious; pcrsevcnng study. For the smd&ms part, they '
amust understand their commitment to their educational de@clopmenl and
make use of the resources provudcd Sludcnls who cannot or'will not use the -
' resources that are necessary for their academ:c success will be counseled to -
. consider their other, opnoms, since the College must aucmpl to ensure |ha£
e (13 fintited. rcsounes are used productively. - - Lo
B “l'hc new programs and requirements in the areas of basnc skﬂk gcoual
. education, and academic standards represent a redirection and new. focus
for Miami-Dade. This redirection is necessary. because of !hc necds of
_students and facuhy that resalt from the social and, economic pressures with
whnch the Collegc must deal. M:aml-Dade suongly supports the open ad- " _
* missions policy and is proud of its successes with-students who otherwise | cn '.',
“‘might not have had the opportunity (o obtain a college education. Atthe _ *
> same ume. the College secognizes that its resources are limiled and that the
:pubhc expécts the College s graduates 10 be individuals who have made
< goad use of the resour¢es provided, who have worked hard to meet the
e challengcs lhc msuuclors have gwcn lhem. and who havc the kno vledge .
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. and-skllls ncucssary to be succcssful in more advamcd collcgc work andun S
- the occupamns and carccrs they entet. : .
iThcreforc with thcsc fiew programs and rcquucmems. Mnaml-Dadc :
. has rencWed ns commumcm to provide programs and re'sourccs for all
siudents who are! wﬂhqg to do the work necessary to 'be successful. -
Nonetheléss, it. becomcs more evident that the potcnually Lonﬂ:ctmg goals -
. of national and state educational policies need (o be mtegrated-ta fortv’a .
" clear slan for educational development that can be suppbrted' philosophi-
cally and cconomicalMahaszhmmmL.,[undamen(al issue lhat must be’
S .r resolved is wheiher the Amem@q pcople wish Jo continue to follow- the
" " dream of an cgalitarian society_ nmplem:nlcd by an mcrcnscd sharo of the
o mmon ‘s wealth gomg 1o social programs _ IR . o
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Tha MISSion oi tha Community collega

L

- Although the roots of the sommunity college can be_ traced to the

: beginning of the 20th Century," jts "substalitial growth and maturing. oc-

- tion$ it encounters. It can adapt rather readn!y
4 N shows new a'.rowthv even in uuexpectcd dxrt:uons It is.very sensitive:to the .
. changcs An’ values and attitudes of the public, often reacting ‘quickly and .
' dramaumlly But like all growing orgnmdms. its final mature state is not
“eentaing Ahhc‘ugh it is possible to pwdlct ccrtam primary charactcnsncs of
:fu(u:e community coliege education bascd on its. past dcvelopmcnt, thcrc

curred after World War I1: Because jts growth is. more recent than that of
both publu\/and private university education, commumty college education’
often appears to be more vigorous and more a'z)aptablc to the social conda-

, probably ‘will be- other-changes that "are’ not. apparent frdm the present

perspective. Thus, as the community collt,:ge rmbonds to arapidly changing.

society, it is, understandable and should oot causc ‘alarm that the mission of -

the’ commumty mllege. and mereby its gpals and objectnm, is mnunuall) .

evolving;

A numbér of cducmors have expressed the need to dctermmc thc .

. mission of the commynity collcgc more c!early in orcer to provide programs

that will enable the'CQmmunuy college io [fultilt rsparpose—This-is .a

wasonable objecuve, obut it svould bea mls:ake toa smpt to develop a very .

spccif' c statement of the mission of the commnmlx college that did not

Lo '_.allow for-evolution and growth. Even in maturity, &n mdiv;dual or’an in-

‘stitution-can rethink jts purpose and destiny and mnkc chianges accordingly.
‘ Ccnainly, xhc public schools and universities have, undergone substanua}

changu and mder nitions in the course of their histona On the othier hand,

" their. pnmary miss:ons have'now become rather fi rmlv iestablrshed and
changs in their missxons would likelybednfﬁcult and traumatic. - ..

~AS MmmrDadc Community College’ attempts to provide a general ",

éducauon ‘program that is respon$ive, to the basic goals of the commumly .
collegs, it is important to identify lements of the college’s present nussxon,v .

" egen though.thesemay well be debated, and. ta recognize trends and reas™ -
tions that may influence the nature 0f this mission in the future. Tt shiould be’ .

. ma Jontyof commumtycollega ’lx P /

noted that a mission is understan able only in spccuﬁc terms and, conse-
quently, in reference only to a specific institution. The particular niission of

Miami-Dade Community- College § spectf'cd in its.institutionaf goals. . B
-~ Nevertheless. there are characteristi*s which are most likely common to. the

. m;maa s

new situations #nd oftenit

P

-~
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The mw4i abvmns a&nd pcrhaps most imponam aspecl of the massnon of -
the commum{} colfege is-its responsiveness fo the educational needs of thé
community. Unlike mary four-year col!egcs and uniyersities, the.commu-
ity college is not sgie ap?m from thc community 10 serve those students,
from both within and outslac the commun‘u.yh who chaose’to come to it.

Thre concept.of the cdticaubhal institution being a haven from the daily . e

worldly pursuits wherein lhc séarth fo. Knowledgé can take piacc P

ummpedcdas not a strong part- of the community college tradition. Rmhcr,
in the view of some7ihe commumly college should assume a leadership ;olc
and be activel.  “wvolved in ‘edutating the commumty sp as {0 mali;‘y ita
"better environment in which mdl\uduals can fixe and grow. Even.though _
many commurfity” colleges have campuscs which are :self-contai ed and
which resemble the umvcrsu} camhuscs, these community cqllcgcs have

flf.:_
L
ke

- often founsi the campus; bouudqncs n.swctwc: to this mission ol scrvmg xhc S

’ lo:alcommunuy o .

~ In some caSss, including thal of Mlamz Dndc. mulu-campus msmu-
uom have “developed. In othets, cxtcnsnons havc been: cstabhshcd 311
slorcrroms churches, and other school bulldmgs Miami-Dade, as;an
. example, ,has instructional programs in more than three hundred sues
" throughout Dade County. Futthermore, on the: campuses and at the va;xous
outreach centers, a wide ;ange of programs and caurses are of fered; Fro-.
grams, offered both for' credit and non-credit; include- college uansfcr,

,dechnical and vocational, special interest, and personal growthand d velop-. .

————mcm courses. This diversity is indicative that Jhe community ¢ tcgc is*

accessible and curricula whlch meet student needs and interests.

responsive (o the community's needs by providing both locations fn_ch are
A -second, most |mporuml aspect of the commumty coljege’

mission,

Tound in-the **open admissions” policy, is to provide educa ffongd op- -

portunities for all members of the community. Inhereat in’ this ‘p\.hcy s a,
cominitment to provide a wide range of coufrses, varied approdches 1o in--

~ struction, low.tuition, and financial aid, One goal “of this poli ;i is to assist
" in:the democratization of the cdmmunity by providing all its itizens wuh

access to higher education. It is also a response to a broad eduéauonnl goal,
the development of the p_ou-nual of every citizen. Tt is lmpon,ﬁnt. however,

~that tkis openness Lo all studznts, r‘cgérdl&s ¢t eir ablhly.« rior prépara-

-~ simply {o guarantee access to the college. Morcover, the oommunuy college

tion, or achievement, is not abused. The mission of thc'cqn‘lmumxy college
is to provudc for successful learning, by thg community mcmbcrs. and not -

should avoid another related misunderstanding of its fole. While the cer-
tification of the learner’s achievement by awarding a ..egree or ccrm” icate is
part of the educational msmuuon s rcsponslbll:ty, the certifi calc is not the

Thy

-

-
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~.p goal. Rather, the cGllege has comphitted itself 1o provide the setting

% and afsistance necessary for students to achieve their educational goals and

" 'to leaim wpat is necessary for them 1o finction successfully during their |
= lives, [The measure of the coHege's success can be found in the lives of its
~ students, as well as in the degrees and centificates awarded. :
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. The Genqxal Edumuon Study Commmee was l‘omed in Maxch 1875
upon the recommendation of the College Committee on Academic Affairs

:_ andm approved by the Executive Committee and the President. ’I‘hc com- e

\ - mittee was composed of representatives from cach campus as well as from e
- every major academic division, student services and ihe: faculty senates. The

and to make réecommendations for improvemant.

-

; review of the-general education program, One example was the | repori of the -~

- purpose of the study was to review the College's géneral education ptogram L

/Duringthe years prior to the study, faculty expressed the need | for a -

South Campus Task Force for General Education which was :ssued 19N R

The Task Forcs repon.commned the fouomngsununary

A wwnl bul not umvcrsal dumﬂsfacﬁon v:ith xenenl cduanon cxists on
this campus among both faculty and student body. Most South Campus objec-
. tions concern required aspeyts of present courses, the'relevance of such courses
to current socigl and personal problems, overly-large class size, inadequate

 auditoria, instructional’ techniques, and the need for. - Jnote- husaanism in_..’-”"-:

general education. and'in education in general. A similar situation exists -

mdonﬂly in institutions of higher education. No discernible common solution .

_seeins evident nationally for groblems in general educmon. nor did any slmplc .
\uuon dcvtlop for problems on this campus ) ;

~ More recently the 1973 Insumuonal Sdf«studsﬁ comained thc faﬂowmg
rmmmcndations conccrmnggenetaleducnuon . :

i

. AR in-dcp!h szudy is needcd oon‘w’ninz the goals, ob)ecﬂves, and content of
cach general education course together-with the reactions.of both enrolled
students-and graduated students as well as the faculty and admimnmorﬂo

e . the courses, with a view 1o revising and “restructuring the contént of the pro-

"o, 7 . grzm as well as the methods and modes of instruaion whue the resujts of the

' : sludy deem it necessary, - v -

- . Every effort should be made to make the rationale {or general eduanon -

coum clear and meaningful to facully and students alike, -~ -
%‘T'Wmmwmkwmn to synthésize and integrate within

2 "~ and across courses and disciplines in thé general-education program. The °

general education courses are t00 often taught as a simplified intreduction teu . -

oo discipline rather than as courses which are part’ of a prozmn woviding a?. -

g l:bgmi‘ms !‘oundn:ion. (Vol 3 pp. 148-l49) o o

PP

. "The: General Edumuon Study Commutec anempwd to foilow lhesc N

recommmdat?ans in the Sclf-study Bunng the threc y&rs of the study the




Q

ERIC

Aruitoxt provided by Eic:

"

.2

"

T - T Bacgrouad 19

~ ' oty B ) P

commitice met regularly to discuss !hc nature ot’ general education and 10

. tesolve issues that facuh) raised. In the first year of the study the commitice

brought a series of speakgrs to. meet with faculty and 1o ducussmw

general education. The commitiee invited ali fzculty to present their ideas
. . about general education at *town meetings"” held on cach campus.. General
7 education goals were xdemxﬁtd and d:smbuwd 10 faculty for review. The

{uimination of these discussions and rmeetings was the Genera] Educdtion

Draft Document which was dxsmbu:cd to all f..wky in May, 1976. During

1976-1977, the second year of !m-awdr—eas.h campus established its own
general education commiliee 10 prepare campus recommegghitions for im-
plementing the General Education Goals, During these campus studies a

great many facuity worked on subcommittees, conducted surveys. and
‘developed specific tex:omnwndauons for the collegewide comanilee. Agam.

participation of ali famlts was encouraged and many faculty submiited in-
dividual recommcndanons and pmposals, Al ;habcgmmng of the third vesr

- of study, the coiisgewide General Education C mittee met in extended

sessions 10 prepare a draft of"a gecral educativn proposal. This draft

.

J propasai was distributed o all faculty. rectings were held on cach campus

-

1o expiain :hefpmposai and facuity werc cncouragcd to submit zhcu wrilien

reactions and suggestions. .
Approximately seventy-five written responscs. rcprcscnung sndmdual

-
« -faculty, departments, divisions, ‘and i some instances, an entise campus,

were. received, From'these reactions approximately 125 apcmﬂc fecommen-
* datigns were considered individually and voted upon by the General Educa-
tion Committes. These recommendations led the committee10 make signifi-
cant revisions in its proposa] The final result of these numerous meelings

and the faculty’s reactions to the draft document anq to the draft proposal’
s lhg General Education Proposal, which made-recommendations con-

cerning basic skills; general education requirements for the Associate in

Aris, Assogiate in Science, and Associate in General Studies Degrees; the ™

dcmelopmem of course Objectives and resource materials; and related sup-
port serviges, including academis advisement, jesting and reseatch
This proposal was submitied 10 the College. Commitiee for Academic

Affairy in May, 1978. During four all-day meetings theC.C.A. A approved = -~
the recommendauom in the propesal with several retatively minor changes « -

..and additions. THe President’s Council in june, 1978 recommended a few
* other modifications. but forwarded the propasal without substantial change
1o the President for final approval. Durmg these same meetings, the, Col!cgc
Committee on, Academic Affairs and the' President’s Coungil tecommendcd
alierations in. the propased new Standagds of Academic Progrcss Thcsc.
100, were sent to (‘u.- Prmdem t" or appro*-‘a! :

- I‘l

Y L.



| 'ﬁaﬁmw . - B - L e

. 1 p;mwd to zhc MmmasDadc Commumty Coﬂcgc Dmm: Beam o!‘ ..
. ‘ttustm the basic skills requirernents, the general education pm"*sm end-
B “"the Acaderhic standa:ds Thc Boa’d mdmted s support for the ﬂcw pxo-
oL Brams.... - . :
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| L Summary of the Process Used in the
S~ ‘General Educatlon Study
. J . . J

IS

o < -Preparation

-~

« 1974 Institutional Self-study . .

The follgwin‘g conclusions were part ofthe Self—study report: -

* An in-depth study wnccded concerning the goals oh,)cc ives and content
*  of each general education course together. with the reactions of both enrolled
‘ students and graduated students as well as the faculty and administrators to
the couises, with a view to revising and restructuring the content of the pro-
gram as well as the methods and modes of i mstrucuon where the results of the
study deem it necessary. : - -
. Every effort should be made to makc the rationale for general educa-
uon courses clear and meaningful to faculty and students alike.
. It appears-that th:re is little or-Ro effort to synthesize and integrate
w1th|n and across courses’ and disciplines in the general education program.
. The general education courses are too often tauglt as a simplified introduction
to a discipline rather than as courses which are part of a program providing-a- .~
liberal arts foundauon (Vol. 3, pp. 148-149) .

*

Mar. 14, 1974 G.C.A.A. Minutes.

The followiné motion aﬁpeared in the minutes of the College Commit-
tee on Academic Affairs (C.C.A.A.):

Y
s

-

‘ [y

! Jeneral Education Study Recommendation:-To create a committee 'to
study general education programs. Approved Unanimously. ‘
. T

Des.4,1974 Reportto C.C.AA.

The committee recommended that the Ca.mbus Vice -Presidents send
nominations to represent the followmg areas in the formation of a General
‘Educauon Study Committee:

-

Student Services < ° . Administration
Community Services i Humanities -,
Interdfsciplinary Programs ~ Natural Sciences
Occupational Education . ~ . Allied Héalth
Physical Education Social Sciences
Faculty Senate - .

RS
[
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Mar. 27,1875 Committee Members Appointed

Student Services -* . BarbaraKrantz
Administration . Dr: Roch Miraheau
* Community Services : Dr. Wilbur McElwain
" Humanities ' 4 Patrick DeLong—— ——
Interdisciplinary Programs Dr. Bennie Wiley /
Natural Sciences ' Winston Richter
Occupational Education Raul De La Cruz
> " (Replaced Jorge Pupo)
William Succop .
. (Added in 1977 to represent this
, . - area),
Ailied -Health *  Dr. Ijourie Fisher
Physical Education - " Barbara Kercheval
Social Sciences - " . CharlesCox
. Faéulty Scnate v * - Dr.JamesKilbride
‘ (Replaced Michael
Nicklanovich)

)LJG/ 975 Director Appolnted

. Dr. chfre) Lukenbill was appointed Director of the General F.duca- )
tion Study :

L _ 1975.76:Phasel -
1. Committee Mestings

Meetings -were held to idensify and discuss major issues in gcnerxu
- education and alternative ways of rcsolvmg the issues and problcms '

.2 Research . : o v

Committee mcmbers read and dxscusscd numerous articles dealing with
general education and reviewed m'ogrgms at otherolleges and universities.

<<
o~

3. Speakers

A series of speakers spoke to faculty on each campus about major

. general education issues and pros"ided faculty with the opportunity to

\ - discuss these issues. The spcakers also met with the general education com-
\‘\ . mittee. Thc speakcréand their topics were:

RIZIEN —— -~
& "‘
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Dr. Ashley Montagu—Goals of Education
“ Dr. James O'Toole—Education and Work

Br. Patricia Cross=The New-Student: md%m{xenan{h&ﬂ&s~-5--~~--~~~--v

* - . Dr. Benjamin DeMott—Educational Poticy and **Quality”
Dr. Eleanor Smith—Minorities and General Educatiof
Dr. John McCamy—Health Maintenance B
Dr. Max Kaplan—Education and Leiskre

4. »Towa“Meetings )

Meetings were held on the foudr campuses.in November and December -

at which faculty and students were invited to express their concerns, raise

~ issues, and make suggestions. A number of facult\ who aucndcd these
mecnngs submitted written reactipns.

5. Students -

The purpose of the general education study was explained to the stu-,
dent government associatiohs on each campus. Students were invited to
participate in discussions about general education.

-

¥

-8. General Education Goals

The committee idcnti'f';ed General Education Goals, based on the study

of the ;ommmee members a.nd the recommcndanons and suggestions of
faculty. These goals were reviewed and revised several times.

“
-

7. Draft Document

a. The committee, prepared, revised, and distributed the General
Education Draft Document to all farulty in May, 1976. The Draft
-Document defined genera! education, presented a rationale for general
education, stated goals of general education, and summarized major
issues in the development of a gcncral education pr ogram.‘ Rcactions

. were requested.

b. Faculty submitted syrvey forms in response to the Draft Document

during June and July. :

8. CCAA. - -

Progress reports were given rcgularl) to C C.A’A. and to the campus
administrative councils. - -
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T . 1976-77: )case 2
- S General Educatlon Goals ‘ T o,
Thc commmcc reviewed the faculty reactions to the quft Dommer;;_

and renscd the goals .

2. Symmaty of the Dratt Document ., L '
A sumrriary was prepared and distributed to faculty,’togcthcr with the -
revised General Edumnqn Goals and with a summary of the faculty

-responses 10 the Draft Documem' ! . I .

- 3 Campus Genéral Educmion Commmees :

' ‘Each campis established a campu? gerreral education comittee to
prepare campus recommendations for implementing the General Educauon
Goals. Each campus proposal was submitted to the general education com-
mittee as input for the development of a collegewide proposal.

o «

-

a. "Medncal Center Campus—a steering committee was formed; ihis
~ committes dcveloped a proposal after recempg input and suggcsuons
-~ from facuhy.
b. New Wotld Center Campus—-a steering committee dcvclopcd a
proposal for 1mplcmennng the goals after discussions with faculty. B
c.- North Campus—a Committee on Detail (5 membeis) was formed to
direct the campus study; a larger commmec (about.40 members) car-
: ried ‘out the major work of the study; this larger coinmittee, divided”
3 . inte three groups to address the views of the faculty, the students, and.
- the community, conducted surveys and mtcmews anc made recom-
" mendations.
d. Soutk Campus—n:ne subcommiftess were formed and cvery faculty
member wis assigned to one of the groups; esch subcommittee made
© recommendations to 2 steering committee composed of the chair-
persons of the subwmrmttccs the 5 sreering committee prepared the

campus proposal -

~

4, Coorzﬁnatlon : o

~
-

a. Mccnngs of members of all *ampu, comminees were held so dxat xdcas
faculty reactions, and proposals could be shaved.,
b, Committee members met with many departments and dms:ons on the :
" vampuses which had cxprsscd particular concerns about the gencral_"
' cducauon study. . : <
P .

-
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5. Students - o - ' . )
v Students were surveyed and mteme“cd w 1eu:rrmnr: areas lhcy con-
sidered to be most important i ina gencral cducauon program £

_ _ : 19?7-78: Phase 3
' -1.. General Education Drafi Proposal .

. ‘!’hc'tolle'gcu:ido General Education Committee met in extended ses-
sions, including a two-day off-campus meeting, to prepare a draft of the
Geneml Education Broposal The draft proposal - was dxstnbulcd to all
faculty. .

e

<

2 Faculty Reactions -

“av Mectmgs weré held on each campus 1o explmn the draft proposal and
" to hear concerns of faculty. Meetings with particular departments were
* scheduled at. the request of the campus aréas. Between Octobcr and '
: December, over thirty meetings were held with faculty groups. © o
b, . Fac Ity were encouraged fo submit their written reactions and
' tions. Approximately sevemy-ﬁve written responses were
rccewed some representing individual. facully, some representing small

. groups of facully. and othcrs reprcscnung entire dcparlmcms, arcas, or
va campus. o o o
3. Students ;

The draft proposa( was cxpldmcd {0 studcm groups ‘'on’each campus
and reactions were invitgd; the campus studem newspapers pubhcrzcd lhc .
sludy , oo o o

-~

a Reittions from Other lndividu@( / 7

3

a. The draft proposa! was Sent o a number of mdmduals oulsnde the
* College for their suggestions. The draft proposal was also sent to the
-, articulation officers -at the staie universities. Meetings were “held -
with representatives of Florida, lmcrnauonal Umvcrsrty and the Dade ’
Cotinty Public Schools. : :
..b. The draft proposal was dlscqsscd at some mceungs ol' adwsory 2
' committees for occupational programs . oo

[
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5. Final G‘énoml Educatlon Proposal R

a'. JAllof the? reacuons fr rom f aculty and their suggesuons were consrdered
by the committee. About - 125 specific recommendations were sum- -
marized from these faculty reactions and'the commmee consndered and

® voted upon each of thesg individually: . - P

. b, The comuiittee revised its recommendations on the basis of the. faculty

-reactions_and prepared its final proposal, -together with rationale

- % statements and other documentation, for the College Committee on -

A Pmsidenl’sCouncll S

- were agam approvcd bya substanual margm ‘

R : .

- areaon each campus, approved the substance of the prbposal by a subslano
ual margin. e o -

. ‘amended by the Président’s Congcil. The President presented to

; Academrc Affairs. Severa major changes and a'numbcr of relauve!y
““minor ad)nstmems were made. o : .
- Sk o
6.. Co!lege Commmee on Academlc Aﬂalrs

The C.C.A.A. met for'four all-day sessions 10 drscuss the proposal A S
number of amendments (o revise portivis of thz proposﬁl were-considered. .
After serious d)scussron. the C.C.A.A. members. representing every major-

r kY . . 3
.

.The Prmdem’s Counczl discussed the proposal and thc changes recom-
mended by the C.C.A.A. Although the Prcsndcut s Council recommended

. some “urther changes. int addmon .10, some of those suggcsted by the

C.C.A.A., the basic reeommendanons of the G!'neral Education Proposal

8. Prosident's Approval C |
- Thz President approved lhe General Education Proposal as ﬁnally
1am1-‘ .
de’s District Board of Trustees Jhe new basic skills requirements and;the
aeral education program The Board held aspecral s”essron 10 drtcuss the
new programJ . : . .

2
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\A Deﬂmtion of,GeneraI Educatlon o
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_ The tem ‘general cducauou" r':presenn lgn educational couccpt that -
has: undcrgonc considerable evolution in- American higher edumuon. Most -

. definitions of.general ¢ducauon have Tallen into two' categories: (l) those ~ .

- thatinélude all educauon which is not directed towards the specialized skills

~ and knowledge . associated with vocational or.career prcparauon, (2) those .
that’ specify a common content. or curriculum ‘that is prescribed for all -
students. Definitions in the former category are often so unspecific that
mey do not give a clear sense of the goals.of the generaI education program, ©~  *
nor do they emphasize particular components or "outcomes of the program, " - '
- The: definitions in the latter category qunte p«\ssubly can omit lmporumt b
aspecis of general e@ucauon in . their” enum*rauon‘;‘ Because the term .

.~ *‘general education®’ represems a broad concept lts specnf c meamng for a -
o col!égc should be'stated in general education goals.’ e _-
I this dlscuss‘on, thereforc, general education is dcﬁncd in tcrms of ns )

basn: function, followed by the specific goals of the general cducauon  pro- '

- gram. The goals are the basss for determiriing the curriculum and the course -~
content-in the general education program. General sducation at Miaml-~

Dade Community Eollege is that aspect of l‘c College’s lustmcﬂonal gro-

. gram which has as its fandamental purpose the development and lntem B
- tlon of every student’s. knowledge, skills, attitudes and. experiences so that =

the undent can eagage effectively in'a l!fe!ong process of Inquiry and"deci- -

don muldng The general education program provides the oppor;umly for
* students to

tive citizgd. - Ve e
.. The gene ‘education program is gg\ncral m lhat ns outcomcs arc

uire the knowledge, skills and attitudes that aré fundamental .

w every m jvidual's effort to have a more sausféctory hfe and to function ~
u . / '

apphwble to every student, regardless of-the mdivndual's pamcular:areer e

and.personal objectives. This does-not amply that lhc.cumculum apd learn-

" ing experiences should beideritical for all.-As individuals differ i infocialand
cducanonal | backgrounds, previous experiences, and personal goals, general . -

‘education should differ for individuals; The goalsof the genéral education
program, however, do specify fundaniental commonahua These goals
" should be uuderstood in the context of broad desn'ab!e outcomes, more

specific ob;ccuva will determine to what degree each of the goals shouldb& - o
aciueved in parucmlar learmng eztpen nees-or courscs '

A
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o A ranor{alf:l for gcncral education hould answer the ba.s:c question. _

: “Why havc/n°7 In an age when the jon of knoxyledge increasingly -
damnds fpccjalmnon .and the complexity. of local and mtemauoual_
econommg;-. yreases the difﬁculty of finding satisfactory cmploxmcm. there -

- undersfandable pressure to deemphasizc or to clumnatc the tradn- -
; general educanon -

o gcnem,lj:zél%ons as mponses Suppoﬂ’crs of general education have argued
ntested assumptions. Some. state simply_that students need a -~
'/educauon, that they need to be exposed to different areas of learn- - -
that an edueatcd peraon isa “wcﬂ-rounded" person. Othcrs main-

diszip nu in order t0. progress to-more spec:alizcd arees ‘But these typml‘ P
ppnses fack a specific smemcm of Lhc ‘values to be derived from a_
. ral education program i :
/ff  Critics of gen education’ havc argued from equaliy unsupported o
53 mptions. Thig’is upec:ally true of those who view éducation in terms of - -
mimediate ‘economic . factors and* of thosé who reduce postsetondary
/" ucation to career preparation. They respond that the purpose of educa-
; on is not to deal with the “*personal”’ lives of studems, but to provide them
./with. the Knowledge necessary to succeed in career. choices. For them, a
brosd gcne?‘al education is‘ unnecessary, as students need to concentrate
th,cxr energics in their mzjer fields, Cthers maimqm that the aim. of educa-
/= tion is for every graduate to have a marketab!c skill. Students come to col-
ol "lcge to be able to get a goodjob; consequcnuy. any courses of intefest 1o the
. .- student outside their major program areas should be clecte{! aftcr specﬂ" ic
"prograin requirements have beenmet, . '
" These responses, both ghose supporting ané thosc opposmg general -
education, .are superficial. At most, these responses merely indicate posi-
. tions;in support of unplxcd valuss, A rationale. for general education at -
[ Mlaml .Dade Community Collegc should be based on the'mission and goals
Coe 'of the Collegc, thc natyre and needs of the’ commupity, the needs of its
. ~§tudcms, “and the sizmﬁmt chansas likely to take place i in sqciety in the -
©* . near future”¥undamental to this rationale arc value statements. It is im- °
B portant that these values be: acknowledged as clear]y as possible in order . -
- that educational priorities be.preserved. Thus, the-question, “Why havct’
1 it?"’, is duectly related to another qustion, “Wbat is its worth?” :
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A general education “should eunble lndlvidunls to lnlegra(e their’
- knowledge so that they may draw upon the many sources of learning in
making decisions and taking action in deily praclical situations. Allhough
knowledge for its own sake might be defended in view of the overall ad-
vance of maqkmd it seems evident that all individuals have a basic need to
integraty cognitive knowlcdge affective autitudes, and psychomotor skills,
both 10 cope with the complcxum found in modern sogiety afid to enhance
r A the quality of theirlives. An integrated general ¢ education program should
‘ .cnable the swdcnw not only to know the. function and basic procedures of
_,_mdmdug,l dlsuplmcs. but also to understand the relationships among
disciplines and their interaction in the solution of social and cnvuonmrmal
. -problems. in'a society structured.on the democratic proc/css,,onc of thc
> prime- effects of thxs integrated- ‘knowledge: should be ‘that individuals
) . become more mtclhgcnl and effective voters. They should be able to under-
stand democraltic principles and to appreciate dcmocrauc values, und
thereby confidently cope with political and social issues. ' .
:A general education should provide students wuh 2 beglnnlng or a
~-further commitment to 2 lifefime of learning. General education should not
- beonceived as a contained or terminal program A general education pro-
gram should initiate or intensify a lifelong process -of mature inquiry and
~ “discourse, so that lcarrqng becomes an integral part of the individual’s per-
. sonal grewth throughout life. This iifelong learning is necéssitated by
several characteristics of modern society: the great increase in the quantity
of knowledge and the increased sophlsucanom;n the storage and retrieval of
inforimation;. the escalation of change in socicty, cspecmliy in the areas of 3
pcrsonal lifestyles, social institutions and structufes, and economic devclbp- 1
ment; and the unccnamty of the future as related to career opportusities
and the preparatory Icarmng required. General education can ‘stimulate
students to develop a’ posmve attitude toward furlher lcarmng lO mcct ihclr
pefSonal and career needs throughou life. v ¢ Ve .
A general education should enable students to inlensﬂ'y lheﬁrocess of
se:f-&cmal!zmon. General education should nrowue an opportunity for
slydcnti to realize the importan .¢ of directing their own lives and to urider-
© stand the choices in thll’ relationship with other individuals, man-made
stems, and the vanous environments in which they live. In the stress and
qomplexuy of life in modern society, students should develop a positive ap-:
;iroach to life with the understanding that they can and should direct their
own lives.. The growing population in urban areas and the increasing com-
;ﬁcxuy of urban society-gre-particularly significant-because of the stress in-
C tfoduccd jnto the existence of all who live in ‘urban communities. This stress. -
A has increased the concerns for mental and physical heaith, the deterioration
’ in overall job performance, and the widespread dissatisfagtion with life in
géncra! and consequcmly lhc need for vanous socml services. Sluqems

.
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should understand the.soufeEs-of this stress and learn how to find personal

fulfillment’ in a way that is congruent with the forces that wn!l ajways be
present to some extent in their environments. Individuals can make a dif-
fernce in altering the quality.of their owrt lives and the lives of those in: the
cothmunity. If more individuals would understand and influence the en-
vironments in which they function, a long-range effect could -be ar
economically advantageous reduction in the need for care for individuals.
suffering from stress-related illnesses and an“increase in an mdmdual 's per-
sonal and job productivity.

A gcnenl edutation should enable studenls to find value in the
activities and ‘experiences of their ‘lives, both those in which they engage
because’of obligations or cammitments and.those which are discretionsry in
asiture. .[For most individuals those activities in which they participate -
because of obligations are found in the family and at work.. There is
abundant evidence that family life has become less permanent and unsat-
isfying for many/as families engage in fewer common activities and family
disruptions profiferate. Both younger and older students. who have fafmly

, relationships rfeed to find value in: family life and to cnioy those experiences
which make it theaningful. Likewise, research shows that there i is increasing
job dissatisfaction, espcclally among the ‘‘underemployed,”’ amcmg those
employed in repcuuve and uninteresting work, as well as among those in the
“highest’* work levels. A general education program should be concerned
not only with the ability of students to understand and accept ‘work roles,
bu! aisq to take steps to find satisfaction in their work. The quality of many
jobs will improvz only, when both empioyers and cmployecs mcogmze the
'nccd to make jobsas pcrsonally satisfying.as possible.

* Equally as important as the fan‘nly and work experiences are those ex-
pcncnms which fill an individual's discretionary or leisure time, time when
chodm car be made concerning those uctivities in which to engage. Some
fuwnsts forecast that the amount of discretionary time available to in-
'dnvnduals will increase significantly by the end of the century. As natural
resources are steadily depleted and their avmlabxlny becomes limited, there
will almost certainiy be a reduction in per capita,consumption in the United
States. The technological development in this country, the impact that a

-single worker can have, combined with the forecast s{fuction in consump-

tion, will-predictably result in the need for fewer fifecisis# hours of work for .-

-

theaverage employee.
This could be a Boon. For centuries philosophers have speculand con-~
cerning a society,in which there was less work needed for survival and where
mdm&uals would have more time to pursue creative activitiéy, to sirive for
advanced knowledge, and to participate in aesthetic experiences. It is fair to
predict that future Americans will- have the time; the question will be

whether or not thcy will be prepared to use this ume in a way that will bring -
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satisfaction. There are signs xhaz many Americans are not prcpared to use

" their discrétionary time in a satisfying way. For example, many elderly find
" the experience of retirement to be traumatic: a-job had controlled thieir lives
“for many years by introducing structyre and scheduling that allowed limited
time for other activities. Also, many believe that an mdmdual who isn
workmg is of-no value; work is the only worthy activity, Thus, general’
education should provide a basis for-individuals to appreciaté and to find

satisfying and valuable uses of their dxscrcnonary time.
" Specific areas for which discrétionary time‘can be used with great

'advamage 10 the individual are creative activities and aesthetic experiences.
Humans, like all creatures, require certain skills. and ¢ompetencics for sur:

. vival, but they are unique in their ability to reason and to deal with abstract

ideas. Although in many places in the world today people Have extréme dif-
fi cully in satisfying theirsurvival needs for food; clothing. and shellcr, most
Americans, who are abie to satisfy these basic survival needs fmore casnly.
have greater concern for desires that are higher in the- hierarchy of needs:
And in an affluent society, many seek more from life than an accumulation
- of malerial luxuties. Thus, individuals can reduce their depcndence on
. material goods as they find greater meaning and personal satisfaction in
their creative endeavors and in their aesthetic experiences. General éduca-
tion should provide students “with the opportunily to engage in these

activities and with gwdanc: and asSistarice to dcnve greater satisfaction

. from thtm. v
Finally, general eduaﬂoq should lncrnse studeats’ understnndlng of
the brexdth and depth of ideas, the growth of society.and institutions, and
the development ‘ind application of the sclentific process in communities
thronghout the_world. It has not been uncommon’ in recent, years for
‘educntors to altackihe role of the traditional disciplines in cduauon and

- especially in general cd\ucauon Certainly, there have been abuses when thc
- aducatiopal process has been dictated by administrative organization rather
than by a coherent educational philosophy— cher:hclas. the scholasu;
. disciplines, as well as the more rfecent discipline arezs in technical and oc-
cupationa! fields, have played an invaluable part in the refinement and
sophistication of modern man’s investigative and reasoning processes. The
disciplines (hcmsclvcs should -not be cond¢mned; <but rather the mainer in
which they have often been used. Mankind has progressed- by expanding

ideas, and individuals must be aware of Ulls progresg if- they wish-foreatize
their own intelléctual potential. Likewise, students~ need a historical
‘perspective to be able to evaluate the significance of ¢vents and to make

judgments concefning current events as they develop. In an age waich is 50 .

widely influenced by science and (cchnolog), individuals must also under-
stand the scientific process if science is to remain a means for progress and

not the master o[ their lives.
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.. A specific afea of Thc student’s understanding is man's refation with
the natural environment and natural resources. Amcm;m: citizens are for-
~ tunate in having more material goods thiiis the cmzms of any other previous
~.0r current socxcz) But, over the years, with the grow;ng miterial wealth of
_ this country, the point has been reached where the Imbalance between thie
country's dnclopmcnt and that-of other areas of the world has resulted in
. Americans undcrvalumg and becoming unacceptably high onsumers of
v - nateral resourses. Funhermore. because the developmenis of the lasy
fwenty years in communications have been particularly smﬁ and dramatic,..
. more people throughout the world are aware of the dif ferences between the * =
. :S;fcstvies of Ameneans and their own. They are now reaching for their **fair
%, share*’ of the finite’ “fesourres of the world. At [he same time, the world is
T experisncing a population cxpiosxon gencfated by mankind's increasing
. capacity to contro! the environment and various natiral esemies. The
cconom:c difficulties being experienced in the United States and other mn-
'dusmal nauons are, 1o a degree, probably the-result of the beginningofa
correction ir the vilue assigned, to natural resources. General cddcauon
. should provide students with an understanding of the natura} environment ¢
and its resources, and should" motivate each individual ts develop values
that are in harmony 'with the suppi) and the equablc distribution of !hcsc
rmufcc*l . -
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hfclong concern for many mdmduals Neveriheless, lhty provide gmdelincsl -

The Goals of General Eﬂucaﬁum S

-
3

Thc General B:lucznon "Goals are na:nsani; bn}ad and some wifl be a

for the general education progtam, apec*al]y for 1he required core courses.

"Spmﬁc objectxi‘ts and competencies will be; determined” for- the general
"education courris in order to define cleariy how and ro what extgn: studeits
are to meet the vzmous General Education ‘Goals in each course. Aithough B

most of thes? goals will be addr:ssed inthe gemrai education coye, they are

. also addrm&i by student’ services areas, in.-basic sk:ﬂs programs, and by"
courscs in :hc distribution and e!tctrve aress,
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! Fuﬂdamamal skills” JERES

and in an organized and critical manner.
The smdems will be able to communicateef f‘ecuvd} with mdmd.tals m
the differers aspects of their lives,

producers and consumers in society.

mmlﬁdmmnﬁdhmMCmuwam o=

N ‘l‘hc studcms ml} be nbfc to speak Hsten, ’-vmc, and read compciem!y :

.- Thé students will be able to use sys:émaiscw critical, and crcau‘-fc:
_ processes, drawing from knowledge of- anpm;mazc disciplines. (o :dmh

ilf? problems, analyze ahemaxe solu-,tons. and make dwstons L

-

it. The mmidual :

. “The students will be able 1o carry omt compulauons ncctsszuy o V

A PR

The 5tud¢mts. Sased on their know!edsc o!' *hemschcs mll e?-f'cciop co

« capability for self-direction, .

The: students will know the major aspests of lhc bxo!og:caj
*. paychological, and social naures of man. -

The siudents will be able 1o do what is necessary 1o ucselov and

. maintain their physical and méntal health, .

 stidents wnll develop the capability ior makmg v»onhw‘uie use of

thm leisuse or dxsctcuonm tmie, ' .
The students will assess z}:wmpact of ptcmdlccs on thexr Eﬂutﬁd& and -

. behaviogs. :

/I v i M \

*Goals 1 and 2 are 1Be rmmwb‘im of ail ipstsuciors and should be addrested i 2n F]-8

propridte manner ia all couries: Gmb 3 ard 4 shoyld b«:cxﬂd:essed in 4l cowrves -v?":!t :he:sft et
souls are appropriate. s e e .



Mwwnnapl& of interpersonai skills in order to
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General Education at M_l_unLDide Community College

-

. The students will develop ap;;rcciau'on for and find valve in

participating in aesthetic and creative activities; they will have
knowledge of the major areas of human self-expression, especially as

- related to the reflection of Lhe human spirit in aesthetic forms and

11.
2.
13.

14.

15.

humanistic ideas. -

lil. The Individual’s Gt;a!s for the Future®

The students will analyze and assess their pcrsonal values and their lec.__'

goals in order t6 integrate these with their declsxoﬂ.-makmg

The students will investigate career choices lhat are compaublc with

their abilities, interests, and opportunities.

The students will set educaticnal objectwm in view of their tcmatwc or
defin’t2 career choices and non-carccr pursuits.

The students will be aware of their responsibility for conunued learning
throughout their lives. -~ - . .

V. The Individual’s Relaﬂonshlps with Other Persons and Groups

Tre students wili know the characteristics of effective interpersonal
relationships and will dssess their mtcrpersonal skills.

‘make their own human Telationships, especially in the family or
another primary group, more mutually satisfying.

17.~ The students will analyze how groups function, ‘within and apart from

19:

.organizational structu:es. and wﬂl assess their own skills ln working
- with groups.
18.

The students wzu know eharactensucs of the cultures of ozher sthnic
and racial groups, and will assess their own ability to establish positive

relavionships with jnsividuals who have different ethnic and 'racan,

identities.

V. Society and tho individual

The students will know and appreciate major accomphshmenls of )
.various cultures and sill evaluate their impact on ¢ontemporary soci-

ety. - N v

’Mlhough these goals will be addressed both in general education and cageer courses, faculty
with advisement,. counseling, and cuec:-pimams responsibilities have sqccnﬁc responsibility

~ {or assisting students in u:hm-mz these goais.
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The students will Know significant philosophies and life styles which
societies and individuals havtadopted and will assess their relevance to
themselves and to society.

The students will know major xdeas and events which have shaped
United States society as compared and contrasted with other societies.
The students will know the organization and functioning of the United
States society and will apply thcxr knowlcdgc of social pnncxples as
enhghtcned mdxvnduals .

Vi. Nature! Phenomana and the Individual

The studcms will "know the bas:c components, structures, and

functxorung of natural phenomena.

The students will have knowledge of the philosophy of science and of -

principles that are basic to scientific inquiry and research:

The students will analyze human interaction with the natural
environment, will assess the quality of their local environment, and will
assume responsibility for their persondl impact on the environment.
The-students will be sensitive to the effects of technology Gipon the
individual, society, and the natural environment.
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o o Lognc of the Genera! Educat /e/ Program
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l There is an underlying logic to the gcnerabe/ducauon program that is as

important as the collective features.” There -many issdes and proposi-

. tions examined in the process of the general education study and these are
refiected in the components; hov.cver/lhc following major concerns are
' fundamcntal to the program and thc/ ;mplemcmauon logic:

1. The smdcnt body is beoomxxé mcrcasmgly dxversc in all charactcnsucs.
thus, the principal teacbx;{g/lmmng concern for the next decade must
be individualization. 7 e
2. Increasingly, facult /t{el that the expanded dxvcrsuy of their studcnts. -
particularly the growing number with poor reading and whiting"skills,
places them in & position where both they and the students havea -
limited chance’of success. Even those faculty with full commitment to "
the mission of the community college are expressing concern, and those /-
with diffefent orientation are becoming more-vocal. Althbugh ode © .~
may w)éf) this was net the case, it does reprcsem an unportam reality”.

_J4ck of ability in basic skills, particularly reading and writing, at all ..
levels of education. it adds to the public skepiii.cma about the programs
~of our educational msmunons Thcre has been an ovcrwhelmmg ex-

pression of<CONcern Over basi

Ve able on students indicate that thcy are aware. of thczr own we
/ these areas and want help. : A
a 4. Students are asking that they be provided more dxrecnon. ‘ RN
5. Thereislittle evxdence to suggest that the income of institutions can be -

* . - expected 10 grow at a rate that would permit more .expensive’ pracucs :
10 be used throughout the program. A principal task for the future is *

- that of prowdmg for mcreascd student. divefsity while mamtmmng .
"~ present,of, pahaps even lowér, per-student: costs. - _

~~ The program prowds that students will be asssscd on admission. If
they have serious basic skills dcf~ iciencies; they will be advised to enroll.and .
7~ continue to enroll for services o alleviate thesé deficiencies until minimal
e comp;tmasareach:evedxlu;expected that mpst of these services will be
4 provided in an open-end laboratory setting; however, tradmona.l course
- arrangements might beuulxzed as well. The organmmonal arrangemem for -
h dehvcrmg thse services is 1he province of thc campusa A o
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. The program also. mcludes a core of" t“ ive interrelated courses whlch are o

’ rcquxred for all dcgrec -seeking ‘students. These courses, designed for the
College’s very heterogeneous student body, directly address the General

Education Goals. Thus, the College can expect that ali students will be in- -

- volved with the core courses, plus any necessary de\clopmcmal activity, at
the outset of their progrim at Miami-Dade. }

. The core courses will be general education coarses aimed dlre;ﬂy at
contributing to the quality and value of the lives of the students. They are
not intended as.the first step in a<discipline, nor the beginning of a major.

These courses will ordinarily be lakc!n early in the student’s college career. -
Many students do not complete our programs. If$hey should leave having
taken the core courses, a significant contribution will have been made to lhe. o

lives of thosestudents. - {h//
. The eg‘ollmems in these courses will be »er) I erefore, it will be
practical t3-take care in developing necessary resodrces to support the fac-

© ulty irthe-learning program for the very diverse entering student body

- These resqurces should be superior to anything currently avmlable. ‘and

shou!d foster direct relationships among the gore courses-and 1he basic skills

-program. It should alsq provide for cha}lengmg and mmmgful learaing ex-
penene&s for the excelient student. The specnahzed vocabulary necessary for-
:success in each of the core courses can "be supported by assignments in the
rcadmg Iaboratoncs or ‘other learninggsenters. This will ngc;@urcct
assistance to students in the cose cours d provide motivation for the
studer.is 1o avail themselves of the lab s pport resources will
inctude materials and activities appropriate for studenfs. havipg difficulty

and for those. who can nrocecd more rapidly. Care ‘will be taken that the .

pring materials develored have apptopriate reading levels, and there will be

. a computerized insiructional management system (RSVP) available for each:

' course. By the time studeats have completed the core courses, with work at
_the léarning support centers,” they should <have developed sufficient
, academic skills to permiit them to be successful in the more traditionally

; orgamzcd discipline courses that follow. Both the faculty and the instifution
should have- conﬁdcnce in_the faculty’s capability .to help the student suc-'

.

ceed.in the program organized in this way.

‘The plan for the orgarization and devclopmem of resources is to estab-
lssh a collegewide committee for each of the gcncral education courses. The
compmittee would be made up primarily of facuhy membéers who teach in the
appropriate disciplines, with each of the campuses taking the lead role in
~ one oi the courses. Fhe support materials would be developed on an institu-

‘tional basis; however, application would be organized campus by campus, .

and may differ considerably from one campus to another. The developmcm

“of full support,-aid thus full ugplememauorrof (hls program, *3 expcctod to

" take unul lhc fall of 1981.

. .-
< 2y




R Geoeral éémuo' m Mhuﬂ-l):de eommuauyfaum. . .
* The sceond levcl ‘dlsmbuuon courscs, will bc courses. that me:t many
- of the General Education Goals. A limited sclccuoml! be provxdcd in the
Humanities, Social Sclencw. and Nartural Sciences. The distribution courses
will -be sclectcd by each campus.in order 1o reflect the dnffercnccs of the

o

<

“students, as well as to take advantage of the particalar skills and compe- -

tencies of the faculty. The extremely strong feeling among faculty that there” .

- . should be more emphasis on writing is reflected in the inclusion of asecond
communications course; this one dcalmg specili cally with composition. No
-other need was expressed'as often or as clearly as this need. In the physical
education area, a health maintenance course will be an alternative to the

= activities courses. This course will sérve a strong wcrét e\xpr&cscd by many '~ ) :

on our campuscs andin the commumty »
The remaining gcneml cducauon rcqusrcmcnt of six elective credits
reaches a total of thirty-six credits lo’i'nect the State Articulation Agree- -
ment.. Criteria have been cstabhshed to broaden and give greater- choice in -
" the courses-included- in this area. It is clear that there are courses in the

business and the technical fields which should be included in the choices

available 10 students. All in all, the program elements should be mutually |
supposivé, and can bé the basis for imporiant lmprovcmem in thc Muaml
- Dade Communuy Collqge msuucuonal program. :
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A hlghly publlclzed fact ol‘ l'ugher eduonuon xs that an mcreasmg v
vnumber of students efiter college with severe deficiencies:in_basic com-:" - { o
.. municatiop and computanonal skills. A majority of the Amencan public

. NOW belreves. as revealed in a Gallup survey.in 1975, that prol‘clency in
baslc skills :s the’ smgle most unportant achlevement for. lngh school
PR ’graduates, even for.those not planmng o attend college, A ma;ority also
P thmks that competency in.reading, writing, and mathematics is more impor- -
~ tant than having a salable skill (““Seventh-Annual Gallup Poll ol' Public At-
.'.muds Toward. Bdumnon **_Phi Delta Kappan, 'Dec., 1975, pp. 227-241).
S In’ ‘the past, mdmduals lnckmg' these: skills were ol’tcn excluded from
"_f-postsecondary educauon through entrance criteria and testing programs. . .
7 With'the: sprcad -of community. colleges ha\rmg open ‘admissions pollcus, R
e however,, many smdems with defi iciencies in basic skills have enrolled in col- .
S lege programs. This is especnally true ‘of urban commumty colleges whrch
- draw students with very -different backgrounds and educational experiences.
... .. A report of the Amcnoan College Testing- Program indicated: that
ST -many of the students who are now able to enter colleges because of the oper:
R -admrssrons pollcy have not conunued beyond the l'reshman year. The report
L concluded “*The unphcauon is that the emphasrs on mcreascd 8CCCSSIbl|Ity
R U} collegc. wluch-m& y have been suiccessful as’ evndenced by lower average
-+ " .test-scores.of -entra ‘was not matched by the provision of prograts and ‘
' - environments compatible. With the needs of ‘new’ students” “Newsnotes,” o
* Phi Delta Kappan, Sept l975, pp. 61—62) It seems-valid to assume that the
e problem of studems gatering college with deﬁclencm in basic skills will not'.
Lo be completely removed in the near: future: Itis also clear’ ‘that thc publlc will -
Lo demand that-the eduoanonal credenual ocmfy competencles in- the basic :
. - skills areas. Moreover, instriictors have emphasized that it is very difficult, -
0 hot lmpossxble. to ‘maintain.. quallty instruction when.a number; of .

‘ ;"..studems lack proficiency in-the basic skills. Finally, it 1s apparent that com- -
mm'mn ‘and compuxauonal skills are lncreasmgly important ir order for :
“.oan 1ndxvl to survive and function effecuvely in today’s complex socnety

o cItisevd ent that Mlamr-Dade Commumty College enrolis students who R
wide have these basic skills “defic iciencies; Because reading and writing are ' -
. . -almost” universa)” equifeménts in: courses, students with- extremely poor » -
> { reading and writing abilities have aroused great_concern among the \,ol-.
ol lege’s faculty. Finding acceptable solunons to this problem is not easy. The: -

o ‘soluuons proposed in prelumnary repor%s by the Gcneral Educatlon Com— i

| ,\ T;f
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mittee evoked considerable dtscussmn and dcbate Some facu!ty have em-

. phastzed the causes of the students’ deficiencies, but without providing . '
. workable soiuuons Others have suggested solutions that have meritbutare . ° "
unpracttcal for Miami-Dade. Some-faculty do not believe that the College Che

should .contiglie 10 have studenfs Who are deficient .in these basic skills.
*_Viewing the problem in terms of students’ intellectual qualtficauons. they
* take the position that mary students now ih college are- nnquam" ed.and

- should not have been granted admission. ‘Apart from the philesophical issue .

in such a posmon, past expcnence has not shown that. colleges have had

grcat ‘success in’determining ¢riteria for measuring intellectual- qualifica-. o

“tions. In any case, the College is committed to provide equality of
'opportumty for anyonc who desnres to-take advantagc of postseeondary
education. " - ) o

: Another solutton proposed was 10 allow those students mth defi-

ciéricies to take some of (hc reguiar courses which do not requtrc exténsive

. reading or writing or whtch are destgncd with special attention to the needs
" of ‘these  students, but at, the samé jime to'require them to get. special
_ assistance in the areas of tneir weaknesses. This has the advantage of allow-
ing the students to progress in their college work’ ‘while c6rrecting their defi-
cienciés. One dtsadvantage is that it might seem to some instructors that the’
. basic skills problem is someotie else’s problem and responsubthty The
"instructor cduld remain detachea from a problém which is integral to the
entiré educational process. Moreover,. the‘students could: feel !‘labeled’’ and -
might resent the forced remedial attempts. Ard because the remedial work
“would be mandatory, the student 's motivation for domg the work could be -

undermmed——“do what is necessary to get through the remedial program" ,
as opposed to. “do what is necessary to acquire the essential skills.”*

Another negatwe result could be that the very effective developmeniah
readlng. wnttng. and math labs, which are now used both by students with?
_ deficiencies and by students who wish to improve skills that are already
sansfactory. could be identified as “remedlal" and students with acceptable

~ skills. who' still ‘wish ‘to~improve might stop using "these valuable lab-

" resources. Consequently, because of these potential negative effects, the
decision was made to focus on what students know and can do when they
complete Mtarm-Dade s program, rather than on what students know and

" can do when they enter.
. The College reaffirms its commttment to the commumty through fts

open admissions program, To do justice to the.individual student and to the
community which the College serves, however, each student is required to

. demoristrate profi iziency in the basic communication and computattonal

skills as a condition for completion. of the general educatton program and_
for the awardtng of a dlploma The students have the optton to take courses

c , . .
. . e ale

o deme -
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" or prog‘ramE to improve-basic skill5 but with the stipulation that mey must

demonstrate competency in the skills in order to graduate. Specif] cally, -
students are required to demonstrate basic computationa! skills ir order to -

be awarded an Associate’s Degree and to demonstrate basic reading and
,smung skills-in order“to be ehgible to enroll in lhe required core com-

munications course,
| A required dsagnosuc assessment program for entering studcms pm-

vndes students and instructors with an indication of their weaknesses -

" Evaluation“of these skills is based on spee:f“ ic competericies that have bees:
identified, and not on standardfed scores or grade levels alone. Through
the advnscmem process the. sbddﬂi)rs are informed of all the, means available

10 get assistance 1o improve weaknesses, and are advised specuf' cally to -
“enroll’in-formal developmemal courses, to do individua! work in the skills

labs, o to get other kmds of assistance. Progress checks on these smden(s

" are ‘made. penodxcally, and instruments - for—sclf-testing are available.

S Furthermore. students with severe deficiencies are advised not to enroll in N

e

" courses which: ‘require extensive rcadmg. writing, or mamemaﬁts until they - -

have-improved these skiils. Students with severe deficiencies may also be ad-
vised not to take:a full load of courses. It should be elear,’ ‘moreover, that it
" isthe responsxblhty of all instructors t0 assist students in the improvement

of their communications skills. Instructors should require acceptable per- . - -
formance in thesé basic skills, point out deficiencies to ..tudems. and direct -

“them'to supplementary assxslance They should nol accepl wrmen work that
i%eriously deficient. R N
In taking this position on basic skills developmen( the Colle.,- does not

intend to suggest that the acquisition of basic skills can or should be equaled i
., with postsecondary education. The basic skills are means to an end, and are

~ not the only or even. the most significant elements of the College’s general
education program. The awarding of a degree by’ Mlaml-Dade should cer-
tify a two-fold achxevemem—achxevement of the general education goals, ,

- including competency in basxc communication and “computational skills,
"and competency in the spec:fic program completed. These basic skills pro-
- cedures have the dlsnnct‘advamage of certifying clearly the students® ac-

-‘quisition of basic competencxes upon ‘the awarding of the dxploma, without

impeding the studems entrance into or progressnon ~through the general

: cducauon courses they are capable of mastering. Y




.+ BasicSkilis Requirements
Requlromems lorA.A.. A.s., and A.G S Dogms

Compétency in the baslc skﬂls ot‘ reading, wnnng, and mathematm is
. essential for ¢ every mdmdual to function effectively in society.. An y.student -
,who completes a degree mromm must have demonsuated compctcnczes in
 these: skills, ‘as wef!, &s. having ¢ demonstrated more. advanced skills in_ the
" required communications courses and u’foﬁier courses that are part of the
programrequiremems. T R TR v/ff "z

1 All studems m a é:gree program will bc assessed pnor to thw first- 2 -

. registration 4t Miami-Dade to-deiermine their profi clency in reading;* -
writins, and oompu!aﬁonil skills. Students will receive the, mults of

*i this: mment. ‘and"on:the basis of . :hese results students whh dcl‘i- ks

. cxencxes will be strongly advnsed to enroll m appropnate developmenud

. wnung euher atthe. initial assessment, m a subsequent’ assessmem, or .
- in courses: which addras these competencm, bcfore regxstcrmg for the
“core - communications course: " The core. commuxﬂcations.\hoourse, re-:.
quu'ed of all degree-seckmg ‘studerits,’ requires students to';demonsu'ate :

- more advanced commumcanons skills; especlally wntmg slulls. g
3 A student must demcnstratc ‘minimum pmﬁctency in computaﬂonal
_* skills, eitMer at the initial assessment, in‘a subsequent assessment, or ift -
" a course which addre&ses these competenms. before ‘an Assocmte’ ‘
Degree:s awarded - \ P , o

- a

-

L | Explanation of lhe Requireme}ns

v oL o . S . . . .,

S—

. ."Assessmb‘ntef‘ailslveSk!llé'v =
Proceduro . S AN FEE-
R Al sludents emering degree programs and specmed certlﬂcate pro- o
S grams are assessed _prior to their. ﬁrst registration for classes. o determine
- thelr competency in mdlng and wrmng Engllsh ang: .n compntatlon. S

St e
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. “To adv:sc smcums effectwely, itis cssem:al that data bc avaxlablc con-
© cerhing thc sxudcms ‘proficiency in basic skills. Students should also have
such daia in-order 1o understand hieir own strengths and weaknesses. The
purpose of this assessment is not to iabel or 10 categorize smdcms. Ralher, _
. the results of the assessment are used to advisestudents with deficiencies to
= -yemove those deficiencies by enrolling in dc'.elopmemal programs that are
U~ - available. Students with serious deficiencizs will also be advised not 10
* " enroll in courses which demand exiensive use of these skills. When it is -
© . possible, the College will use test.data from other sources, like lhe rcsglts of
basic skills tests administered by public sc‘hool systems. = . .
Special provision will be made for the assessment of physically dlsnbled -
students, xmcmmxonal s(udems ‘and students in 'special | programs - lnkc -
oulreach progmms., o _ . o

v e
< . -
. . L

' Computation Skills ’

‘,1'_Raﬁionalo A L » - \\‘

Requlumem

* Al students in degree programs are mqnlml to’demonsirate proﬂ-
ckncy In basic computations in order to be swarded an Associate’s Degree,

Rationa!o | .

v Although it may bc possnble for an mdmdual 10 l‘uncuon succﬁsfully
in socicty wnhout prof' ctcncy in advanced mathematics, the ability to per-
form basic compuiauons is necusary for any individual to conduct many
_daily transactions ef fccuvelf Students who do not. ficmonstmtc proﬁcnency
~ on the initial assessment are advised to enroll-in dcvelopmemal programs
" that are available: Students. who' de not demonstrate competency on
the ongmal assessment. may satisfy the requirement by” demonsuaung
competency on a subscqient assessment. or by comp!cnng courscs wnth o
, « objectives that-address the required computauonal skills.: S
~+ ;. lishould be clear that-many students in certain lechmml programs and
- students” who plan to transf¢r to senior institutions should acquire more . -
- advanced. malhemauca! skills. Such students will_be advised to take ap-
propriate mathematics courses.. Furthermore, competency in basic com- _
putauoml skills may be specnf‘ edasa prcrcqunsnte for somc courses. <
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o, Reading and Weting sgm;
. Roqulumonl
Aanndwunnnqumd (odmoaumepmﬂdencylnbaﬂcwkh

mudwﬂmgmuspﬁunomummmenunmumm.
mumuoas course. - . X ' . .

N muonm ’

Radmg and writing sles m esscnunl for any individual to live effcc-
tively in society. Moreover, studénts who plan to enter occupational and-
professional fields and siudents who plan to’ ‘continue their- education at
‘senior institutions must have the skills necessary to meet their objectives. ~ -

SAEE It would be inappropriate for students with sevete deficiencies in these
~ skills to enroll in the required core communications course, which will have
objectives dealing with more. advanced communications skills. Students
e who do not dcmonstrate stmablé profiiency in mding and writing on the
'j" © initial assessment are advised 1o enrou \n developmental programs that are
S avmlablc Students who do’ not demcnstrate proficiency on the initial
. assessment can sa!isfy the: requuremmt ona nrbuqucni ‘assessment or by
compleung wurscs with obwam:s 'l"x addms me requwed communm- .
tions skills. , .
- The mm;mum proﬁciency lcvels for madinp; and writing will be deter-
, mmcd ona co[lcgew‘de basis by.faculty with experience in these areas."As a
very- broad indicanon of the profici#ncy levels that will be a minimal re-.
: quuemem, sxudents may be expected to read and compnlwnd matemlm a-
. metropolitan. ncwspnper and to write- a short paragrapb comaamns
4. sentenoes without serious errors ingmmmarand punciuation..©
It should be clear that all degree-seekma students are also. requircd o
complete the core: ‘communications course which will address moré ad:
vanced objecum deahng with the communications skills. All A.A. students
apd probably most A.S. students must also compléte a more advanced -
=+ -English Composiuon course with speaﬁc wming objecuvu in order to meet
"+ their degree requirements. °
. -1t would also: be i mappropmte for studmts with severe def’ ciencm to
.7 -enrollin other colrses that t require extensive reading and writing. The other
. core courses will be developed so that the instructors have available tothem
O a wide! vanay ‘of instructional materials to atsist tﬁosc who have some
~ - weaknesses in these skills. Nevertheless, studems with serious deficiencies -
L will be- advucd fot 10, .enroll .in courses requiring extensive muhng and
(S 'umung nnul the students have sféumcamly improvcd tlme skills

CJ'Z.I
&
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ﬁeg‘dng‘,’ Speéch, and Sight Disorders
Procedurs - .
Stutlents wh%m maud to be mrdy deﬂdem in basic skilis wm be

" tested for hearing, speech, and sight disordus and tefd@s wil be made to

A'lpmpmtemkts

Rationale - L

-

Itis pomblc that for some studems the musc of their severe basic skills
deficiencies 15 at least in pan a physical disorder. In order to provide these

" students all the assistance possible to correct their deficiencies, they will'be .

_ given basic hearing, speech and sight tests; The students who may haveone -

or more of these physical ,_dasorders will be referred 1o appropriate services
for more extensive testing and treatment.- The results of these tesis.will be

- given 1o advisor®so that the siudents may recené appmpmte gmdance in.

meu' selection of programs and courses.
1

" Faculty Rasmhiblli!y for Cmmuniéal;fonsdoals
Pmcodun -

" All facalty sbm lhe rwponsibmty for uﬂﬁmg students sa imwoﬂngi

' their reading and writing skills by giving sssignmeais when appropriate; by
reinforcing the importance of. these skills, by polnting oui deficiencies, and
by dlncung swdtm: to {mhy wbo c&n pmﬂde m ussisiance needed

Rationale Sl R ‘
.. lithe Coﬂeae is to achieve the goal that all studems demonstrate prof' -

' ciency in communications skills, all faculty must support the efforts of -
ﬁnshsh instructors aud instructors in devc!opmcmal labs. Theintent of this

" procedure is not thaj all instructors must teach reading and writing skills,
but rather. that they select teaching sumcglcs, "such as textbooks, reading

- and writing assignments, and tests, in order to reinforce the importance of
" the reading and writing instruction studeiiis receive in other courses. 1f.

faculty do niot support thése Efforts, studerits may coriclude, for example,

-that correct writing is required for English courses but not for courses in

other discipline areas or programs. Faculty will dxm:tqudmfs whoneedex-
. ¥ tensive assistance in these skills 10 instructors,wuh appropnale !mning who i
T -can movidcmtmslvc instruction. S . :

kS . ) .
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. The Associate’ in #e:s Degree is the degiee N
designed for transfer- tovupper dlvis_ion - univer o
sities. It is protected by the Anicuiation Agiee-
ment among all Flotida pubiic institutions of -
higker education. By the terms of the agreement, . -
‘<@ student who is awarded an Associate in Arts -
_Degres by Miami-Dads. Community College has-
met the general ecucation requirements for ad<
- mission to the upper division public universities [~ :
of the State of Florida. S X
’ 4 * . LA
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Tha‘“Survival-Emichmem” Issue

in discussions of the nature of general education and the broad content
of the curriculum, there is often disagreement about the focus or emphasis
1o be given. Some view general education as'the seiting for the acquisition
of “'survival” or **coping!’ skills which are necessary for an individual to be
able 1o function and to find meaning in life, as society becomes more com-
plex and demands on the individual become more intense. Others reject this
emphasis in favor of a curriculum that “‘enriches’” the students® lives by
1" providing contact with a broad range of discipline areas, incliding both the -
S " arts and sitiemoes, so that later in their education and in thedr lives they may
- draw upon this background as 15ey pumue‘%’uﬂhez; 2:3:;;11’93 and bccome in-
wolved in new experiences. s
T The *survival™ approach would p.cscm wmu:s dcsngngvd {0 enable
siudents o develop the skills necessary to satisfy their basic needs and wants
in a complex society. 'vlany might question the appropriateness of discuss-
ing the. fulfililment of such needs in the college curriculum. For example,
.thete may item ta be litde reason to consider the need Yor food and drink in
modem Amumn sociciy where these seem so pientiful, but doctors and ,
medical tmamhm are finding increasing evidefice of Amenicans suffering -
the &(fects of poor narritional habifs and food quality. In- fact, the search
for food and drink that i healthful may not only be appropriate but
absoiutely necessary. Other skills which 3re more obviously.essential for
- survival and fulfidiment are communicauon skills, computational skiiis,
interomsonal skills, group imeraction skills, -problem-solving. skills, and
general study and. Emmm  skills. These skills involve'more than theoréticy .
- knowiedg;c. for their vary mn«me demands the stutdenis” -active pastticipation s
o in real or simulated situauons The image presented by zh;.s ‘approach is that
- of individuais acquiring the skills necessary to work their my .hxough 3. ’
o :omp!cz maze, where ambzgmucs and frisiration are met ar every turn, i
an altempt 10 achieve a life that is relatively free of conflict.and tension. -
On the other hand. (he “‘enrichment™* approach is detached from most
of the daily prictical needs which most individuals face and lears £6° dcai
with in the home, at work, and in- dmjy association with their peers; rather, :
this approach attempts 1o provide opportunities for the students 1o became
» mdee familiar with the reservoirs of knowledge in the disciplines. Gmem}
- - education i3 mamdaed to be an opporiuaity for studenis (o broaden their .
. _horizons through contact with the masigrpicoes of the ans, with ihe pro-
<" ceduses of the natural and sncm wmus, and with the hmomm iraditions ™
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thas have shaped the dcwlopmcm of civihzauon :md the progress o1 soct-
ety, The image preseated 1n this approach is one of individualy wao for a
brief perod of thai hves are removed fropi the daily activities ;md ANKIELLS
assocated wath “earmng a hving,”" in order 1o understand and reflect on
those permanent or universal concepts which have shaped civilizations and -
will shape them in the decades 1o come. /
- \mm'-Daw 5 general education program does m: reject either of
:*w»e Nsmons (‘crmmh, .zh suvents ﬁhuul‘d a‘.quu» the skiils and
Jlso ampanam mat ‘hcsf cducauun not bc hmucd xu onb :mmedxatc prac:
ual concerns. An educated person 13 3 man or woman of vision, one who
can mong beynnd the immediate confines of xhr/cnu:mnmo.m 10 satisfy per-
sonal goais and 10 address global pioblems :md concerns. At dMiami-Dade,
where the magonty of Qudents come {rom Grban envitonments where sur.
wivid i 107 many 3 reality, the general educavon program should mc!ude
hath 2gproashes, ensuning that BUVERRY sl are acquited and s:xmulzxmg
wderest s the broad dovelepment of Snrowicdge and in global aspects of
viviheation. Nesther oureme wouskd be appropriate, but the general educas
Lon progeam should wnphasize »,:rmsi skills and ennichment experienies
Cardinng to e students” peeds, / x g :
Ty College cannot be 2 el {haogerdesli students, and should FeCoRnIze
4nd ensourage student eas "rm\ in othzr 3re3s of thewe eavicoament. Many
satvpl kil should be "tscmpﬁu n the home, at work, and in lzisure
seieteess The gencral edudation program should consider the :.a‘;omi hases
for these SuTVIVa) xh'i«/rd should provide students with Op‘)OsEx,mt es for
uang them while addyessing other fearmng goals. On the othet hand, the
~general educaton p;o; ram should not be characierized 1y only thegretical
abitracy, and ki tadical matenial. These theorencal considerations ate guite
waiad g u;m'.w;«-» fur @ Broad educational toundation, but as raated 1o
the genersd :.d,.f.mmn goals they should have practical .mpi;\.ancnwo
cdrnns smr/r‘ 13t the %mnfi;: s of these theories and historical irends
NG ey &.’z.xh)'l.,;ls."l» undsr avtual condiions, The mr‘c‘ai education
Frfd- iy T IRIU TS R g rmdr‘s for in-

~

e S Cer] (ha e
e —ptapram, Anere! 3 ks _

tsgraungy ir,!»':uac!r:::i ky omu.i e and contentwhich has “enrichment’ yalue

with ‘j,.ff:fu;-.-:jl“ o ooy skl that witf smprove thig studenty’ aibity to- -

z.m: format cduCILONT pursaits and 1o Ly other 3spedis
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o ' " The “Quality” Issue
[ ) .

A majer concern of both the ‘American public and educators is the.
quality of education-provided. What constitutes “*quality'’ education is, of
course, debatable, but the present discussion often suggests a need 1o return
to thé values and practices of the education of the past as the model for

T “'quality.”” Thus, there is the implicit suggestion that in earlier generations
quality education was characteristic-of -American education and that this
quality has subsequently eroded. This erosion is usually described as a loss
or watering down of-academic standards. Components of these standards

" might include admission réquirements, required courses, level of course -
maierials, individual caurse requirements, grading practices, homework

- assignments and examinations.

As educational phijosophies of tcachcrs and “administraters have .

. changed and educational research has led to new practices in recent years,
the tfaditional requirements have chznged and educational goals haie becn
reformujated. T ypically, there haf been less emphasis on the memorization
of facts, on sote lwnmg and on the traditional academic disciplines znd
more concern for the understanding of processes and the theoretical bases

- of different subject matters.

. "While some educzisrn have fostcred these c“:angcs. others who went
through the cld educifien 2l systems have become increasingly skeptical. To
many there appears to be evidence that-students are less grounded in the
basic communication and computation skiils; students seem to be poorer
readers and writers and te be unable to perform simpie calculations. On the
codege level, instruciors are concerned that the students cannot fead and
grasp 1he content of coliege texts and cannot write organized, ciear essays.?
Parenis object to courses that seem devoid of “‘college’” level content or
that have goals other than the absorption of a specific academic content.

Although these observations of parents ang instructors may be well-
founded, as evidenced by the dechae in College Boards sceres, there is
scldom snough attention given to other factors outside the sc;hools that may .
be causes om;vse changes. For exampie, the role of parents in the overall

: Juauomg Brocess seems to have diminished. Aisq, although there have
been soffie atiempts 1o measure the effect of television and computational
machines (adding machines, cash registers, calculators) on the development
of a child's reading and m:  skills, no clear conciusions have been reached.

Another difficulty in aeiermining the quality of current educational
programs is that many of the newer goals of education are very difficult to
measure because they are affective or deal with complex behaviors for

.
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which objective measures have not been developed. It is not easy to measure

how cffective students are as problem solvers, or how satisfactory are .
students’® values concerning the environment, ot how well students have in
tegrated their lives so as to find self-fulfillment. It is even more difficult to
relate evaluations in these areas to tradmonal grades.

At Miami-Dade it is important that a studen! be able to read, write and

compute competently. The masiery of communication and. computational
skills is essential in any ‘‘quality’’ education. While Miami-Dade has
» adopted General Education Goals that focus-on the development of the -
total person, the impact and importance of basic skills has not been over-
looked and their effect on an individual’s total educational deve,lopmenl has
"not been underestimated. :
Yet, quality general education is not simply developing basnc skllls Nor
is it the taking of certain kinds of courses, or the acquisition of -facts and”
bits of knowledge. The general education program should be intellectually
challenging so as to develop the students’ ability to reason and to solve
probiems. General education should not be static. The individual is not to
- simply store informmration with the vague expectation that it will be used at
some future time. The evidence is that the transfer of learning to applicable
. situations is not guaranteed if the learning is entirely thecretical. Thus, it
would be a distortion to define ‘‘quality’’ euucation onl; in terms of
theoretical knowledge, especially in the area of general education, While-a |
strong.theoretical basis for making ju: igments and evaluations nesschual in-
any area, it is equally necessary that the students pamcxpate in as many ex-
-periential learning situations as possible in order to-test and refine their
theoretical knowledge. : : . :

Therefore, a ‘‘quality’’ gereral education should recoghize the im-
portance of basic learning and performing skills and insist that students -
have or acquire them; it should provide the conceptual fra.nework and

. tBeoretical bases for further specialization and for lifelong learning; and
/' finally, it should engage the students in experiential learning activities that
require the apphcauon of theoretical knowledge to practical situations, so
that their learning wjll be dynarmric and will enhance their total developmem
as individuals. Upon observing the recent concern about the preservation or -~ .
academic standards, K. Patricia Cross provided a needed caution: ‘‘Stan-
dards we surely need, but the problem lies'not so much in the preservation
of the old as i the creation of standards more in tune with our emerging
identity.”” (K. Patricia Cross “The Elusive Goal of Educational Equality,”’
prepared' for the Annual Meeting of the, American Council on Educauon,
San Diego, Cal 1974, p. 3.) '
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General Education Requirements for the Aésogiate in Arts Degree |

— .
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w Bate Sl )
Math Competency ’ Read_im&Wfitim Compotency ° -
(Required for Graduation) ,a(R.equired for the Core Corpmunications Course)
A Gonwral Edyntion Corn. D
* Communications / Humnitios The Social Environment, | The Naturtl'Environtnont . The Individual
“l | / ?mtll7d single, multmlscuplmarycourses-IScredfts o |
' ﬁl I ; DutnbutlonGroups ' o
Communicatons ‘ _Hurnahitie's,'fl Social Seiances Natural Sciencss .|  Physical Education
 English Composition | At Antﬁropo'llogy Biology |+ Physical
| Drama Economics Chemistry .+ Actiities
Creative Writing* Foreign Language | Geography Earth Sciences |
" Introductionto | Literature Hisory = .| Mathematics ~ Heath
Literature® "~ Music Political Science Physics - '~ Maintehance
Speech® Philosophy Psychology Inerdiscplinary |
|  Interdisciplinary | Sociology Natural Sciences . g
 Humanities Interdisciplinary - . CO B
; ‘Social Scignces g
Jcredfts  Fou courses,.inchuding at Ieast one from each of thesethreegroups, are - Cderedits | g
o required-12 cedits. | - | R
*Can be sslected only (These credits are 5
if English Composi- E mmpuswnlldesugnateashortlustof coursesforeachgroup.thednscl not ncluded.in the - >
tion competencies ng areashsted hereare only |Ilulftratwe '  3Bcregjt general 1
have been met. : b education requlre - g
1 | | e e ;
| o Eloctwos < . RN
0 6cradfts-selected fromacollegewudelust o "
N
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Lt N R D] . ' . .
_The required general education credits fall into three categories:; ¢

"A. General Education Core: (15 credits)

-

Totaldegreecreditsr\equir‘ed:v : ”'r_62¢r'_eaits s
..-General education creditsrequired:_sscreditsA o

~ Physical Education/Health o
~ Maintenance- credits requifed: - 2credits

[ 2

. A—Geneial Education Gore: 15 credits:
. 'B—Dtstribution‘Cou;s’es: .18 credits -
o ‘C—Elective Courses: - . 8 credits

All s_tudehts must coqplefé, the general education core courses. The five
General Education Goa’ls,,'thereby*p:pyiding the ‘students with asound
background for their future educq_tjon,al' and lifé pursuits. Drawing upon

- many- disciplines; the core courses assist students in integrating their

knowledge and in‘applying,whauhe‘y Iearn. The- course titles are merely

.descriptive. Faculty development teams will recommend appropriate course.

. titles in accordance with the Statewide .Course. Nunibering Systeni. The

VAN

specific course objectives to' meet the General Education Goals will also be

- determined- by faculty committees. Students who .already have the knowl- -
edge and competencies specified for these courses can receive credit for a ,

- course by meeting appropriate assessment criteria. The courses are:

¢

Communications (3 credits)

Humanities (3 credits)

The Social Environment (3 credits) . ¢

The Natural Environment- (3 credits) , ‘
. Individual Glfoyth and Development (3 credits) -

B. General Ediication Disiribution Requirdments: (15 credits)

‘ PO s o . o T,
L i . ., -G -

' Requirements for the Associate in Arts Degree \

~‘courses ip the general education core directly address the majorityof the - ..\

e

I addition to éomp’lgiing the l'cq‘rve courses, students in the AA prov -
. grams must select courses from specified distribution Broups in order to in- .
vestigate in greater. depth sohle“djsclpuna'in the_major arts and scierices
; R r ) ) ,. . . ~- ">' N '~‘ .‘ . . A. . ‘. . '/ ‘ _,v' B
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areas. The dlscxplme areas llsted are merely lllustratlve, each campus will’
determine the specific courses to be mcluded in each relatlvely small group.

1. All A
~ unle

another course from those listed in the Communications group.

I

\, studentsvmust take the Engljsh Composition course (3 cr,edits)_. L
_ .they have already demonstrated proficiendy in writing at the
“level addressed by this course; in such a case the student can elect

stadonts must take four courses (12 credits) from the other three

distribution areas (Humanities, Social Sciences, Natural S xences), in-
_ Lludmg at least one course from each area.

The distribution gro‘ups are:

Cosumunications
English Compusition .
Creative Writng*
Sweech*

"niroductxon to Literature* -

-
Social Sciences** ~

Anthropology :
Economics

Geography ) .

History »
Political Science
~ Psychology -

..Sociology
lmerdxscxplmary Social Sciences

)

Humanities** . .

"Art

Drama .
Foreign Language

~Literature

Music

" Philosophy

InterZiscinlinary Humanities

Natural Sciences**

Biology _ )_'- -

Chemistry

Earth Sciences

-Mathematics<

Physics - .

e

lnterdnscxplmary Natural Scxénccs

C Genaral Educaﬂon Eﬂecuve Courses: (6 credits)

Studeuls in AA. progm must complete two courses !rom a broad

list of general education elective courses. A comprehensive list of courses,

"Smdems must have uus(’ed the [ngbsh Composmon compdenc:cs in- ordet w be able to .

elect one of these courses.

"Thc disciplings listed here are sllus:muvc onl&. cznmpuscs dcngnalc 5pcctﬁc cousses m"’.
) accordanct mehihupmﬁed cmcna . .

K
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_ compnlcd on the basus of rccommendauons from each campus, will mcludc
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appropna‘ce cq_uxa'eé from the am and scnences and the occupanonal and\
. -technic ey ST L

0. .-

. Stnict'ure'of the General Education Program

The General Educanon Program ‘was developeg with an overall logxc o
The effectwcness of each part of the program is dependent to some degree
on the other program areas. Thus, there are mterrelanonshxps among the .
basic skills - -requirements, ‘the .core requnrements, dlstnbunoq groups and.
elecuves and the adﬁnsement counselmg and developmental resourc&s

Procedure . = o
“The courses to meet the-36 credit general ‘education requirement forthe -
Associate in ArtsDegreeate grouped in three categories - : CE
A, .Gcneml Educauon Core—Speciﬂc courses requlred for all studenls o
(15 credits). - :
" pa B. Distribution Courses—-Groups of courses - from ihc Areas. of
*-. Communications, Humanities, Social Sciences, and Natural Sglences '
‘ . from which stadents may choose (15 ereditg), . . o ..
C.’ Electives—A -large group of general educauon coum lrom whicb
Co studenls can choose (Gcredlls) ' oo

_ Rutlonalo .,

Smdcnts need dlrccnon in ordcr ) achxcve the Gcncral Educanon A
Goals. Some flexibility is desirable, however, so that the s(udcms can pur- -
sue their pamcular educational goals and i interests. The gcneral education -
“''requiréments seem' to' be "an appropriate .balunce beitween .increased. T
specification’ (general educatxon ‘core) and Aimited choices for studeats .
(distribution: -groups and clectivcs) The core courses deal directly with thie '
" General Education Goals; the distribution groups include courses that in- -
troduce the disciplines while still addwssmg General-Education Goals, and
-7 the electives provide choices from a broad range of coursés. mcludmg some :
courses fi mm the gcncrai cducauon area. '
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(I Requlrement

; ﬁ . The requlred general education coré inclu three credit course in. ,
 each of five areas to address the General Educati oals S

1. Communications (Goals 1, 2 4) o
-2, Humanities (Goals 1, 2, 4, 8, 10, 19)

-~

3. The Social Environment (Goals 1, 2, 4, 6, 19, 2}), 21, 22)
4. The Natural Environment (Goals 1, 2, 4, 6, 7, 23,24, 25,26)
¢ 5 Individual Growtl; and Development (Goals l 2, 5 6 7 8,9,11, 12,
13 14 15,16, 17, 18, 23) ) » 3 ’ ?
'Ratlonale . . ’

-

~  These five courses directly address the General Education anls,
‘although several of the goals receive greater treatment in the assessment
. process, ‘through advisement and counseling programs, and. by- support '
- .services including the library and learmng labs. The titles of the courses are
purposely only descriptive, because the aevelopment of the courses and the
. ~assignment of course titles will be undertiken by collegewide faculty teams.

. The courses will be mutually supportive in achieving the goals, Several
goals will be addressed by more than one course, but usually from a dif-
ferent perspective or with a different degree of emphasis. The courses will

-+ be designed so as 1o stress their relationships and to assist students in the
....process of i mtegratmg their knowlcdge Although zach course will obwously
draw upon more than one discipline, the courses are not intended simply to. -
_ 'mtroduce the many academic disciplines, but rather to asstst students in- the
_ process of achieving the General Education Goals:
The core courses sttouid provide a valuable expcnence for all students
in-achieving a more useful and satisfying life. Since the core will ordinarily - -
be taken early in a student’s progsam, it should'be a positive contribution
, cvcn to the many who do not. complete, degro#s. It should be noted,
: howevcr. that studcms need not take all the core courses in their first terms, - -
sinca it will"be advantageous for some students to enroll immediately in - :
‘courses that are a part of their specific carcer program or major.

<

F

5]

- Core Course Dascriptions - ' A
Prwodum | - LN &
o The !oﬂowing cotirse. dmdpt&ons wlll be uud & guides for the
. developinent of the five core courses (each course will not give equalem-. .
- phsis (0 esch gosl, but will tuve objectives that sddm the mostimportant =~ .
upects of thctpp"opmte golls)' ' : ,
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1 Communicatlons

This cour,se emphaS|zes the students’ achievement of Goals'1, 2, .and 4.

1. The students will be able to speak, listen, wrlte, and read. competently
andin an organized and critical manner.
2," The students will be able to communlcate ef fectlvely with lndlv1duals in
the different aspects of their lives, .
4. The students will be able to use systematic, critical,” and creative
processes, drawmg from knowledge of appropriate dlsclphnes to iden-
Ctify problems analyze alternate solutlons and make declslons .
Faculty throughout the College have stressed that emphaS|s should be .
_ given to writing skills, The wrltlng objectives address the skills necessary for
“~different kinds of writing, including correspondence, reports, summaries,
outlines, and notes, as well as the expository essay. The course also has-
objsctives dealing with the broad range of communications skills, especially

. reading and speaking skills. Since a logical organization of ideas is
fundamental to effective communlcatlon attention |s glven to logical ~
processes.

All faculty should support the obJectlves of the Commumcatlons
-. = course in their own courses. They share responsibility for assisting students
* in achieving Goal 1, which concerns communications skills.

2. Humenltles < .

. This course emphasxzes the students achievement of Goals 1,2,4,8,
w1, and 19, .

’

A

. The students will be able to speak listen, write, and read competently
and in an organized and critical manner. ’

o The ;tﬁdents will be able to communicate effectively with. lndlv1duals in
. ¢ different aspects of their lives. N -

* . 4, The students will be able to use systematic, ci’itxcal and credtive -
" processes, drawing from knowledge of appropriate dlsclphnes. to lden- )
. tify problems, analyze alternate solutions, and make décisions. .
_ B. The students will develop the capability for makmg worlhwlnle use of
L  their leisure or discretionary time.

10, The students will develop appreciation for and find- value in
participating in aesthetic and -creative activities; they will have
knowledge of the major areas of human self-expression, especially as
related to the reflection of the human spirit in acstheuc forms and
humanistic ideas. . B

~
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19. ‘The students will know and appreclate major accomplishments of
’varlous cultures and wrll evaluate their impact on contemporary SOCl-
ety. .. -

Thrs courée emphasrzes the students’ development of an appreciation
 for the major creative accOmphshments of mankind in the areas of art,
- architecture, musrc, "drama and literature, as well as an understanding of

some of the major philosophic themes and issues, The objectrves are multi-

dlsclpllnary, drawing upon the contributions in the various disciplines, in
order' to encourage lifelong interest ard partrcrpatron in aesthetic and -

‘intellectual actlvrtres :

v

-~

P o
3. TheSocIal Environment . _ -
" This.course emphaslzes the students achrevement of G()&tTP’Z 4, c, v
19 20 21, and22 - S

1; The students will be able to speak listen, wrrte and read competently
and in an organized and critical manner.
2: The students wi'l be able to communicate ef fectrvely with lnderduals in
1" thedifferent aspects of their lives. -
4, The students will be able to use systematrc, crrtlcal and creatlve
processes, drawing from knowledge of dppropriate drsclpllnes to iden-
tify problems, analyze alternate solutions, and make decisions.” T~ _
6. The students—will—know—the—-major aspects of the biological, Tl
‘psychological, and social natures of man. '

19. The students will know and appreciate major accomplishments of .

erous cultures and will evaluate their lmpact on contemporary soci- '
. ety. -

20. The students will know significant -philosophies and life styles which
societies and individuals have adopted and wrll assess their relevzmvce to
themselves and to society. : —

21. The students will know major ideas and events which have shaped

_ United States society as compared and contrasted with other societies.’

22. The students will know the organization and functioning of the United

" States -society -and will apply therr knowledge of social prlncrples as
- - enlightened 1nd|v1duals .

The.course objec ves’ emphasrze the nature, hrstorlcal development

“and influence of mstrtu ians involving economic, social, and political fac-

« =" tors which have helped shape the United States socrety. Attention is given to
the nature of the U.S. Constitution and how various factors influenced its
dcvclopment . The studems’ understandmg shoulu be the basis- for their

.
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- . . .

. percemng and appreclanng similarities and differences in other societies’
institutions and cultures and for ey aluatmg their role in the world socxety

4. The Natural Envlronment

. 23,24,25, and 26. -

1.

.2

This course emphasizes the students’ achlevement of Goals l 2,4,6,17,

-

The students will be"able to speak listen, wrlte, and read competently -

.and in an organized and critical manner.

Thg students will be able to communicate effectwely thh mdmduals in

~ the different aspects of their lives. , .

-23.

25.

26.

Thke students will' be able to. use systematxc, critical, and. creative

" processes, drawmg from knowledge of appropriate d1sCtplmes, 1dentxfy

problems, analyze alternate solutions, and make decisions.”

The students will know the major ,aspects of the bxologxcal
psychological, and social natures of man.

The students will be able to do what is ‘necessary to develop and
maintain their physical and mental health. - -

The students will know the basic components, structures, and»
functioning of natural phenomena.

The students will have knowledge of the phllosophy of science and of

‘principles that are basic to scientific inquiry and research. -

The students will analyze ‘human interaction with the natural

‘environment, will assess the quality of their local envudnment and will

assume responsibility for their personal impact on the environment.

.The students w1ll be sensitive to the effects of technology upon the

_ Individual, socnety, and the natural environment.

The obJectnves of this course address the history and development of

scientific thought and the philosophy of science, as well as the methods used
in the natural sciences. There is cmphasls on contemporary 1deas and issues
-7in the scientific “disciplines. together with the impant of science and’
technology on the environment and on the lives of people.

5. Individual Gtotdth and Development

This course emphasizes the students achlevement of Goals 1,2,5,6, 7

.89 11, 12 13, 14, 15, 16, 17, 18, and 23.

. ‘The- students will be able to speak, llsten, write, and read competently

" andin an organized and critical manner.

e

b
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.2, The “students will be able to communicate eft‘ecuvely v.uh mdmduds in '
“the different aspects of their lives.
'S, The studems, based on their knowlcdge of thmselvcs. wzll “Cevelop
- . . capability for self-direction. )
T - 6. The students will ‘know the major aspects’ of the btoiogtcal %
“. [ -psychological, and social natures of man. : ‘
77" 7 1. The sfudents will be able to do what is necessary to develop and
- - maintain their physical and mental health. .
" 8. The students will develop the capability formaktng wonhv.htlc use of
- thair leisure or discretionary time. .
9. The. students will assess the i u’npilct of p!‘CjudlceS on xhexr attitudes and,
. behaviors: -
11. The students will analyze and assess their persopal vajues and their life
goals in order to integrate these with their dcctsn! -makng. '
12. The students will mvesugate career choices that are compatible with
, their abilities, interests, and epportunities. :
13. The studen:s will set educational ob)cctwes in view of their tentative or
. definite career choices and rion-career pursunts
14. The students will be aware of their rcspons!blhty for continued learning
- throughout their lives. o
- 15. The students will know the charactenst;cs of effecuve lnlerpersonék/
. relationships and will assess their interpersonal skills. - .
16. The students w1H apply principles of interpersonal Skl"S in order to
" make their own human relationships, especnally in the famlly or
another primary group, more mutually satisfying.
T ‘17_The students will analyze how groups function, within and apart froma
T orgamzauorygl structures, and will assess thelr own skills m workmg
with groups. \
18. The students will know charactenstlcs of the ctxltures of other ethni
and racial groups, and will assess their own ablhty to establish positive
relauonshlps w1th mdmduals who have different ethnic. and racial

[

identities. ‘ .
23, The students will know the basnc components sttfuctures, and N\
functlomng of natural phenomena ’

* " The objectlves of this course stress the students understandmg of
themselves as unique individuals respohsnble for decisions affecting their
-psychologthal and physlcal well-being. Emphasns is also given to aspects
" of health maintenante,’ lncludmg nutrition, substance abuse, and physical
. qctmty, .as well ‘as to stress reduction., Concepts from appropriate -
- dlsc1phnes provide the students with a framework: for self-assessment and
‘positive act10n plannlng Another aspect of'the course is the students’ as-

\

) bay .
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) )
. sessment of um: c;utv:f opponumua and the {agiors mhfrcn. n mnkmg
cs&m decisions, -

- .

: . Core Course Development L
Procedurs - . . e
3 - Coliegewide fncaity commmees will develap the course objectives and’

assemble support maierials fof the core courses. T"xc following are aspms
; of lhc dmdopmcm procm

:.-.t-'-s

3 Diwolopman‘i of tho Cu rricytum . , £
A. The responsitility for the dese!opmcm of each ccre cour*e 5 not sokl:,
that of one depattmem\ﬁf division, Faculty from each general educa-
" tion area and the occupaucnal areas will have input into the develop-
_._ment of all the coré courses and will pariicipate in the rexiéw process. .
B. The faculty in the appropriete departments will rmew tu'd crizique the
proposed course objcnwzs" and/or compe(enc:es ‘ o -

C. The course centent will be ionnu!ated in termis of mcasumb&e course

/ " objectives or uompetcnmcs, v
D. While course objccuves will be developed-on a collcgcmdr basis, the
- delivery methnds and teachmg strategies are the concern of the camx
puses. = .

T2 Cofe CQum Obje»cthes S

A. The objecuves will provide for thc fcl!owms
. i, theintegration of the siudents’ knowledge and cxpcmnce. .
 il. the telauonshaps among the core courses and their objectives:
#ii. the contribution of various dxsc:p!mcs in achxmng ihe course

. objectives; ‘
© iv. theapplication of studenis’ know!edge. L., T
Y experiential learning opponamucs ST N .
vi. appropriate affective ob_;ecmes* . . L N
“ .

vii. value-formation and ethical. cansxdmnons

- B. The objectives will emphasize broad, more universal pnncxplcs and
S concepts, rather than factz and deiajls. ..

_ C.. The objectives wiil} support the commun: cauons ob;ecnvcs especially

‘thosc dca!mg thh rcadmg and wmmg :

12

.
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3 D&swﬁapmem o Teachmgu.enm%ng Suppon Semws

op  ~, : M;uwz of thy farge enrollment i the ore courses, 1 is feasible 1o
C o de Mop owStanding rooies 10 provide as many 1eaching options as possi-
ok for isstractors and o provide them tore wools oo dealing effectively
) Wil g duarnse stulded? body. The campuses and o adividuat faculty
T Cmsembers c‘c:cmmz, Row o use e and OIRET (GOUICT. .
LA 'f-f\ﬁ enis with 5:?\:::5 Neetss i pe

: ! at e Lhen w i‘ be given 1o provding for simdonte Rino spesis!

» -%‘;:‘;«w mu m;ﬁ

i
<ty i ’)7’;.55"!‘,‘23‘.35(‘.‘42 ,iu,}ri‘x!-\' T

i © i Physieally mied cudenis
e, dnternations] students
Oider adult srddeny:

v
W Owiedry Options, - 2l . ’

.- © Resgurees will be develiped 1o rq?-mc h ws;::’. of dcuﬂery.

- . © sethods; mesgarees wili be avaiiabie far um;rucmn m ordinary
R <+ rofim situatio ',,Kfs' larse, a,cs small groups. /for in-
. deagesliseg nstraction, for §adependent su.us $or inter-

SAiplary apprasches . andor £ecwre and d: s:.umo modes. |
_ ,6’ f.-»mc‘mx‘,.,. iteirumenss will ‘Be urvveloped to/provide for
R serifying students whe hme already attained th course objec-
‘zm% and Sompciencos. /

T Suppnr Resourezs O
Tk bastfacions Wil Be nmidcd a vancty of fU;ﬂcf'ali from which
. o they can dr3w, inCluding “priar. mam:zz/‘_. suggested teaching
: - NTY ‘»ggcc, and aud.o-visual materisls. E4tensive visual resources
may be produced afier the fs;hr wsow!cs are compfe:zed, '
. ‘The hbrary and the learning rerourges. -areas 4re a major source
L Fisr Suppiementary materials: mofeover, the librarians Dl 2

-

- Geteral Edetation Goals..

' ' .a% mwpumucﬁ ;ﬁ:zuaxm" Mandg rrﬁm 5% stem (RSVP) for
course will be made #vas Iab!p for mstructors who wish to
' «-v«cthmxrzdm&ua}md syslemm. '

T vl Shuderts will have avadable special ‘upp&rt mareriale 10 asyist

, My m:zuue »cmbxear‘; aids, outlines of cEmtent, bzbifbgvaphm
v _ 13 ‘t’ercmts 0 n:her materials, auwo-vzsual reiews. amgd review

et aw w« iai“!h” learning SUPITE centers.

M . .
. .

T T T

sgmificant rofe ia assisting faculs and stud*ms in achieving the ©

e . trw} m the comp!exz;/n of ths coarse phieciives; these materials.

The support materaf v-xli be tocared m L&hiiv accessible

AWy 3

e
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D. Experimental Efforts; -

: . Srudy will be given to developing the suppon meterials necessary
_ 1o perrait the introduction of the “masiery learning”’ concen: for
these core courses; the emphasis s on studemis mmastering the
- Course mnarerial ¢achicving the objectives) and not simply com-
pletng & munimur ermount of work, in 2 specified length of time

{& term). / : '
6. Since the “masiery learming™ goproach umplier the use of
»hatever ume is necessary for studeatt 10 achisve the courez ob-
- jectives, procedures will be investigeied o allow student: both o
extens the time 1o compiete the oore courses bevond 1he standard
term bounderies, and 1o accelsrate the compietion of objectives,

therelry redacing the time 5o on the core courses. |

- -
' 2
[

Rationale ' T
: Beczuse facuity zre directly involved in mmstrustior, they will have
prumary responsivilty for developing the core courses and for approving

the course objectives. The required courses will enroll students with the

broadest range of abilives, By providing faculty with extensive resources

‘and supp.:mmr} meterizls, the Coliege can essist them in individualizing

mnstruction in order to accommodate the varisd student abilities and needs.
7 .

Comrmunications Distribution Group

K

Requiremant

Students ir A.A. programs are required to complete 2 course ic Englisk
Composition (3 credity) or an ehternate communicstions conrse if they have
sirendy demonstrated the writing proficiency specified by the English Com-
position coiese objectiver

Communicktions Diztribution Group

- English Composition d o
Creative Writing® -
Speech*® -
introducrion 1o Literarure® ..

.

Rantionais -

Pernaps the greaest concern of the faculty ga all campuses hes beer
the guality of students’ wfung, This conecern {or s'udcms wnnng ability is
*Students must have satsier wt Englisk “ompou'.xor vampﬁcn:uc'. It Bt0er 10 br &ble to

et one Of ihew counW ) -
. ’ ) .j'\‘
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The Associate in Arts Degree 69*
national and is found at every institution of higher learning. Thus, in addi-
tion to the core communications coyrse, which has a strong writing compo-
nent, the stydents in A.A. programs are required to take an additional
coyrse in Eaglish Compositioa that focuses on longer essay writing and
other forms of written composition. The writing instruction is functional in
that it prepares students in various programs and with different educational

- goals to bz able to -apply writing skills in appropriate situations. Campus

!

’ Réquirerhen!

departments and faculty determine the strategies used in writing instruction;
literature might serve as one basis for composition, but the stress should be
on writing. P -

The English=Composition course is not required for A S. students;
howevery those who deveiop the ‘A.S. programs may include this coyrse in
théir program requirements if writing is’an important skill in the pamcular
occupational or technical program.

AlthGugh the competencies of the English, Composmon course are
cssemua, other communications and literature courses are important and
valuaple. Thus, tnose students who demonstrate writing skills that meet the
co'npc:tenc\ requirements of the-English Composition course may substitute
one of the alternate courses. -

L

. Humanities, Socia! Sciences, and

Natural Sciences Distribution Groups

Studenty in A.A. programs are required to complete four courses (12

credits; from the Huomunites, Social Sciences,  and Natural Sciences

[T

ERIC
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distribution groups, mduding at least one course from each group. The

- courses in each relatively small group are designated by each campus. -

o
:
i
H

4

/Ym disciphines histed bere are sHusteauve only: campuses dcssynate specific couryes 1 ac-

Social Sciences

curgdance wnh the specified CENET

P

L &

Humanities® Social Sciences” Naturai Sciences*
Art ° Anthropology Biology

- Drama Economics Chemistry
Foreign Language Geography Earth Sciences
Literature History Mathematics
Music ‘Politicad Science Physics
Philosophy Psychology Interdisciplinary
Interdisciplinary Sociology - Natural Sciences

Humanities Interdisciplinary



70 The Associale in i1 Degree -

Rationale

In addition to completing the core vurses which address most of the
General Educational Goals, the students inthe A.A. pregrams need ccurses
that introduce them to one or more-of the dnfcxphnes irr the major arts and
sciences areas so that lhey understand the pnncnples and basnc methods of

- disciplines in these argas. : :

S Increased” flexi Rlity is provnded to each campus since Lhe campus
designatés thé courses that comose the Humamues. Social Sciences, and
Natural Sciences - .dlstrxbutlgp,, groups. One principle to be followed,
however, is that each-campus must accept distribution requirements met on
another campus. The number of céurses in the Humanities, Social Sciences;
and Natural Sciences distribution groups is relatively small in order to dll"CC[
smdems to courses which dre truly *‘general’’ in approach

[

/.Critqﬁa for Cburses in Distribution Groups
-Prbcedula' e B .

o The campuses use the Iollowing criteria in determining coursw forthe - .
dnstribuxion groups:

vy
I
5.

o

1. Each cours¢ should addfess General Educauon Goals assoc:ated with
the content area. PR/ .

2. The course should emphasnzc values broad prmcxples, approaches to .
acquiring- knowlcdgc. ,Jrobxcm solving, ma;or themes, and 1mponam g
issues appropriaté 1o the discipline(s) under study.

3. The course should illustrate relanonshxps with other disciplines i m the

area in achieving the General Education Goals, . = - . .
4. The course should not be dne designedexclusively as a prepamuon for -
ama ]or area of study or for a particular career. oo,
" Retionale * Lo . o

The courses selected for the distribution groups continue !o focus on
the General Education Goals. but with greater attention to the function of
one or mote spmﬁc disciplines in achieving these goals Thue. the courses
in.the distribution groups also begin to prepare students for transfer 10 -
upper division institutions and for study in.a major. Nevertheless, prepara-

uon fot a major area of study ‘or for 3 parnular careet ¥ Aol e primary,
purpose of the dssmbuuon LQU!SGL e .

=iy : .

A&
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L S Thu\md:mlm\moezm m

. Aitemative to the Natuml Sclences Dlatribulion Roqulmmem L

Procedure . ‘ . . ;

’

A - Students wilh specmed majors (a list or llma majom wﬂj be bublhhed)
© may substitute anotier designated sclence or math course 19 meet the 2
Nalurul Scicnces dlmibmiou uqulremem. . v

Raﬁonale R S L

-

l! should fir st bc noxed lhal these smdems are not exempt from the v
reqmrcd core natural environment course because the nature of thegoals = /.
_addressed in the core courses is not smcﬂv disciplinary. There is the op-

_ - -poriunity, however, for studenys to receive credit for the core course by
~ meansof credit-by-cxamination or ancther assessment altcmamc Because '
of exiensive course requiremeants in certain major areas, such as majors in -

. the natural scicm.cs. nrctmccmm, and ‘engineering,” smdcms in those =
£ specnﬁ»d majors may replace the " distribution natural science course with a; - .
dwgn&xed approvcd'cqum from their ma;or S s Uy

Gemml Educaﬂon Electmcoumes S

.

' Raquitamam

* Students’ in A A. degue pmgmmm u*qulml to compkte six credits R

. of deeﬂve courses;” the approved -courses nyay be from sny instructional e

" wres; including Arts and Scieaces and Occupaional and Technical divi- T
sions, so fong as these courses meet.the Criterion of nddmslng st Jeast |

3

.menlctderdﬁdmﬂoncodk o w
Rationale '} * R
' The eiective part of the geucral educauon requirements gives studems l -

o the ﬂexibm(y 10 select courses of interest from a wide range of ‘cHoices:
i~ Thus, itis possible for students to investigate carcer zmcrcsts while broadcn- -
- ing their genéral education. .
C T E&ch campus:has-input in dctcrmzmng whxch coursw are mcludcd on o
‘the collegewide list. Courses are.considered on an, individual basis inorder. .0 .
to_deiermine: whéthier or not thay are suimble for inclusion. The list of T
'courses is exxcmwc. providing Studems with a variety of choices in a A
_number of afeas; it is more inclusive than‘exclusive. The main criterion for
- determmmg these courses 1s that a course dcsama(ed as a general education
_elective should cleaity address at least several General Education Goals. Us-
d ing this criterion, it is clear that miost courses from the Ans and Sci‘ncw can. .

S5 bemdudedw such alist.




Raquimmem . _ _
L Al A.A. de;me mtdcnts 34 3 reqnimd 10 compme two emﬁts"

T 4 m:dits)

o m)\m#mumm

Physical Educaﬂon or Hu!lh Maimem‘m

-

of dcsl@med phyﬂal aﬂivllies <ourses or 2 bumh maiatenance eéuru‘

.

Raliom!a ) B S
. The physrcal cducauon/heallh mmmcnancc requirement, although not

. part of the 36 general education credits, is closely related to some of the -

" General Education Goals and to the Ingdividual Growth- and Developmem )
core course. Physical devclopmem and health maintenance are very impor-
. . tant educational concers in today’s society. The Florida Articulation Com-
" mitiee has approved the procedure of counting physical. educauon credits in

the credit requirement for a degree, There is no exempsigm from ihis re.

4qu;remem except by the standard pm«ccduxcs for mlmuon, credit-by-

exam or anothcf cenification procf:s:., B , .
e e . .
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. . P - 3 [ " .
- ) ” 3 L .
LYy N .
T, i {] ’r




The Associate in Science Degreef o

i ,The Assoclate In Science Degme is awatded 0
.bswdents who .,uccessfully complete one of the °
o Occupatlma!jducationwamers or Allied Health - ;-
R . programs. -These :areas of .study ‘are designed - -
N L " _primarily *to- prepare :students  for. immediate. .= -

SR .- - employment. Howaver, credils earned for:some
a0 - vourses in these'programs are a_ccoptableo-to«
e © upper division colleges should the student declde L
IR : tocontlnue lowarda four-yaardegreo L
e . " * . E S
I -
:_‘;ﬂ. R
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The “Caraer” lssuef |

Amcncan edueanon is often consndcred bolh in theory and in’ pracuee,‘
as & prepamtion for a career or voeauon It has also been gmerally as$umed
“that education is for the yeung, "ot al least for. those who havé:not y=i
entered a pcnnanm career field. Johr Dewey challenged this assump:ion

" years ago, but i it is only in recent years, especially with the spread of com= . .~
~ munity collefes, that more and more adults have | nrolied in regular college. ST

special rmere;r courses, they have egrolled with increased frequency for . g

ESzmms ol only ‘have more ndults returneg to college for leistire time.

er retraifing and in courses in the. beral arts'in wluch rhese adults hEd' o

not prcwously had the opporwmry or the inclination to enroll . -
At the same'time as this interest.in adult education’ and lafelong learn-, o

""", ing Has grown, economic factors have fostered great concern for technical

and vocandnaLprograms Some cducalors, legrslawrs.,and govemment of-

i ficials have: mken the position-that the-primary function of the collegeisto -~
: guaramee that every graduate has_a markétable skill. A recent U.S. Com-‘ o
- missioner. of Education, Terrel H. ‘Bell,. stated: “Prcpanns the nation’s
citizens for self-l’ulﬁllmg work is. lhe most wtal function of: edueuuon"- :

<, (“Courses that Lead to Jobs Are Taking Qver on Campus.',' U.S. News & R
: ‘WorIdRepo rt, Dec, 15, 1975, pp.'50-52). This preéparation is viewed both as ‘

"a way of combatting. nsmg unemploymem and;af a means of enabling uvn-
" skilled people. especially minorities, to becomé. self—supportmg “Periodicin-

" *cmases . unemploymcnt, however, can be expected in.the American

~economxc ‘system; it is not the lack of skilled employees that i is the cause of

" the increases, but rather the unavailability -of enough jobs.' It has. been .

esumaled that 80% of all collége graduates now take jobs previously held

o .by individuals- wuh lowEr educational attainment. Certamly,. it will always By
be a function of the college to prepare students for thair Moes i i'ithe occupa- o

tional world, ‘since” 'younger. students - docome to cbllege looking: for -

' preparanon for their eventual caréers. But, it also seemsceriain ‘that ; s
. employees will secure more and more leisure time and will face earlier retire-  _° -
ment ages when they wil! nave a sxgmficant number or years wrthout‘ , :

‘scheduled occupanonal rctivities. -

- Those supporting occupatronal and techmcaI educanon correctly pornt_
10 .,tﬁe practrcal value of these. programs The implication often is that the
liberal arts courses in hrstory, philosophy, sociology and thedhumanmes are

.ot practical. Yet, unemployment has not been the only great concern in

Amencan socrety Envrronmental problems are consxderable Socwal ills,

My A
(O
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" local governmental eormpuon. is an indicadon lhm ibe fundammlal con-

siderations of the Tiberal arts disciplines—the nature of man, the nature of
the good society. the proper goals of civilization, the rélationship between
government and the individual, the nature of human liberty~are not s:mply
theoretical, but have extremely praciical applications.

From this perspective it would be a mistake 1o simply equate college
ednus, on with career preparmmn“ There is other evidence that the acquisi-

_ ton of career skills is often not suffi ficient, -or m many cases not evén the

most imporiant condition, for success-in careers. A number of large cor-

porations invest ‘considerable money and resources to ipsure that their per-

sonnel have an appreciation for. the more traditional components of liberal
education, the humamues and_ the_social -sciences. There is also some
. evidence to support the logucal caniention that the - productivity of
employees can be correlated with their ability 1o find personal satisfaction
outside of work and 1o manage effectively their pcrsonal lives. Thus, it can
" be“argued that to provide students with carcer preparation, without a
grounding in concepts, theorigs, and experiences that will assist the= to Tind
satisfaction in all aspects of -their lives, can lead later to considerable

frustration and disillusionmen: when desxred job opportumues are not ob-

-tainable. . -

Therefore, education should bgwewed in us broadesx sense, While the -

Collegc should dg/hatever is necessary to provide students with’ specsalxzcd
skills: rcquurcd forparticular careers, it should also megt its commitment Lo

.. cnablé students to'Jearn whatéver is necessagy to be effective human beings.
-1t i5 quite possible that students. may have very immedi jue needs for specific -
- vocational skills, whether ‘they ate just entcrmg the

employment -world,
returning for upgrading of skills, or preparing for entry into a new occupa-

. _' tional field. The College should provide the opponuxmy to acquire these
.skills and the technical knowlcdge as qu:ckly as is reasonably poss:ble.

Nevertheless it should stress the importance of a ‘\general education’’ and
encourage those students who canuot or will ndk take their present op-

“portunity to pursue this general area of learmng to flo so when the occasion
arises later in their lives. But for those studenls n"rsumg an Associate'in
. Arts, Associate in Science; or Associate'in Genefal Studies Degree the Col-

lege should mtegrate closely general- education, ‘career development and
work expenence in its total educational program. More especially, the Col-

lege should cemfy students’ compleuon of what it defines as 4- degree

program only when they have met thé goals ofgeneral education.

f-,n, . n .

erime, boot hf:&l!h, ’émddmg., abuse continue m in;i(«sqe Without doubk*—«-
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| Requinémehis fdr-th_é—Ass’dc]'&!e
R in Sclence Degree

- ~

o

. Tgtﬁl'eradiis required: 62 credits minimun {each program has in; '
" dividual requirements which may exceed 62 credits)
General education credits required: 14 or 15 crediis

- Although a pfishary goal in the Assogiate in Sciznce Degree programs is -
1o prepares students for employment, a sound general education is a
necessary preparation for students (o achfisve their future goals, The gencral
_ edusation requivement for Associate in Science Degree sivdents Is the
sentral education core with one alternative, Students may olect jo iske the
health maintenaace course in place of the core course, Individes! Growth
and Development. The aliied bealth progrims, however, on & program-lo-
program basis may specify that the.core cotirse, Individual Growth and

. Development, must be taken {0 meet the requirements.

R ‘ﬁr“i'.; PO 3 .
. GenenalEducation Core:(15credits. - -
R All students must complete the general education core courses. The five

- courses in the gengrak education core directly address the majority of the .

General Education Goal3, thereby providing the students with a.sound.
. bac,kgrougq for their future educational and life pursuits. Drawing upon "
© many disciplines, the core courses assist students in integrating their
- knowledge and in applying yhat they learn. The course titles are merely
., descriptive. Faculty development teams will recominend appropriate ccurse
tiles.in accordance with the Statewide Course Numbering System. The
* .- specific course objectives to mee: the General [Educatioit Goals will also be -

e e e T e

~ determined by faculty committees. Students who already have the knowl- - - -
* edge and competencies specified for these cotirses can receive credit fora .. .

- course by meeting appropriate asictwnenteriteria, The courses are:
1! ‘Communicativas.(3 credits) '
‘2. Humanities (3 credits) N
* 3. The Socidl Environment (3 credits) .
4. The Natural-Environment (3 credits) ; .
5. Individual Growth and Development (3 credits) or Health Maintenance

(2 credits) . S
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P rmmeeries o e The Asocisitio Scleoce Degree 9
-Core course descriptiz.n 1.+ found in Part1V.
> . Rattonale = ;o .
A-genecal education is essential for all students to have a background -

_— that prepares them regardless of thg.fr' future caresrs and Pursuits. The
- General Education Goals trave been identified for all students, Since the five
corzourses address the General Education Guals and stress the integration
the students” learning, it is approgﬁafe 10 require this core as the founda-
tion of their géneral education; Bec4use health maintenance is so imporiant T
10 the individual, students raay substitute the hiealth maintenance course for
the core course, Individual Growtly &nd.Development. Although the career
requirements in many A.S. programs are-exiensive, leaving litle opporw-
‘ nity for students to take genera: ducation courses, the core courses are
basic and substitutions of more/ specialized courses are not allowed. If
srudents have the mmmcncics-fdmiiﬁed Yor the core cousses, they may
" meet the requirement by credit-py-cxam; if-they.do.not have those com-
_ .petencies, then iris impoftant that studens complete these courses,

a
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L PartVi
, Associate in General Studies Degree

R 1 ‘ .';'. " ) .
The Aisgp‘fate. in “Geners: Stugies Degree is
_awarded 19 students wii: may ‘1ot choose fo

S >
+54

wili endble stucunis. wio are undecided about”

cH al.program-oL study. The degree

their educational goals.to experiment with a wide .

_— - variety of curricula, The Associate in-Generat
Y . Studies will alse parmit students to pursue their
- interest in mote concentiated subiectareas.
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Ganaral Studies Dugine
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- ti 2 Qwaﬁ 62 credits
R Gf;.?}'c‘fﬁi ;.a aeo«ue«ae'smnwed 15 credits

- .- .
< .

- Although the P 0.‘ Ahi Awmu:r in Ge nc-:.zl Sudien Degreg is 1o
pravide studonis wath masimum ﬁ”xn‘*zsxt} D Ctrurae selection, @ scund
Feneral educanion Y nocessary bass for the students’ future sndeavors.

o T grivecsl education ftqnmmm for students pursei- - 3n erwte in

' trmeni \ladm Degree is the gmtm tducsalion core.

- -

':"G;ﬁnuf?.' ﬁ?ﬁcaﬁoh Core: (Soredig) g

* - o quuir&mams for!heAss;. late in

“ A studenig f!‘,.wf somp iete the ;e*eral cducarmn COTC COurses. The five

oo i the gmwa} educawm Lofe ducmy 2 fress the majonty. of the
Gereral Bducanon Coals, drereby prcmdmy the students with a sound
Cbackpround for thar Toture cum:monel ano bfe pursuns. Brasing upon

Vo many dw»psmn, ihe care couses ausig udm's in_iniegranng pheir

Mou‘«.‘ge and 1, ap‘plﬂng whit they fearn. The course ttles are merely

4

. zimnmw F,;s:um development veams wili, rcm;,xmﬂnd appmpm:r‘ course

“rithen sicordance with the Strrewide Course umbering Sysiem, The
spetific couriz obpecives 1 meer the Cenéral Education Goals will also be
af::.mwrﬁ m favulty commttee, Btudtnw who already have the Knowl
~zdge and cpmpiendios vv«c,hm, i, these LGUTSES CAR (eCOive Credil ”m @
v -ImGh Ny merling aRpTOpnBS AT mient ctene. The LUUTLES A1CT

P4 r,rxfxms,n :;'xm»n m:cum : . '4 -
20 Humunitie 43 credis . I
3 The Sousi Epvroniient 3 crpdins} ) o .
2T Natura! Envitonment (3 credis ‘ L

L fmetien dupl Groweh 303 DevefGpment (3 confini L

3

© o Core gours dosdrpiion: 302 foundon Pag iy -
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- ' - Seppatt Serviken W9

. Support ASgnvica's

~ .

-~

Thv’;' suw&s‘nui z'nplmmahcn of the gcncml education progrsm wnli
d-::pmd o a gieat extent on the availability of adcquau SUpPOrt services.
The gmmﬂ :ducanop program and the achicvement o {the General Educa-
uon_Gotiis involve moze than c:mpﬁ requiring new-covrses. A major, thrus:
of the basic skilis rcqwmmcms, the general edecation core, and the stan-
dards of ax xdcm;c progress is 1o make the enlry process for new students
more ef Tectivé and thie siudents’ experiences at Miami-Dade more suciess-
ful The iniual assessment of students’ skills, substantizi career and
asademic counseling,” prowswn ‘of duelopmcmnl serviegs, and op-
portunitics Tor uroeferation will all necessitare’additional suppost. services. .
The General Eduication Proposal strongly wcommgmcd that the Coi!cge
give priority o th services and. allocate “the necessary praources,
‘Acadernic advisemens, resources jor-developmenial programs, provision
“for credit-by-exam, and an evaluation process were given specilic attention.

-

Ac&ﬁmicAaﬁwmsm S
Pwémmm e , - -

- A high pﬁu:isr &s ﬂ;ivtn 1o the impmvtm«m! of adtiscmem and cqunscl-
iug services by m allocation of adéitional funds, including the develog-
mml of compmer support oy advﬁemmt aad gradna!ion ccﬂmtstim.

RN
Ratfonn!e o ) ., i

- Several Cﬁnex:ﬂ Education Goals, especially Gcmis 3“’ and 13, wmc,m
sudents mﬂkmx sdund cdumhogxai and career cho:v:t& The advisement and _
rounseling services are esseatidl in order to ensure as far az possible that
studenis. opecinlly those mmmg Miami- Dade, make appmprxa:e éelt:*-_f
- LONS G ; Sugrams and courses. v S ‘
Au‘wugh it is difficuds 1o pmv exungxm servizes that do nm duccﬂ)
- generate funding,” there - are ‘wavy of pmvxdmg thesg resources by
- reaflocating funds. Mure important, however, s the undesstanding that all
~ instructors, in addition 1o faculty who have been assigness specific advise-,
ment and counseling racgonsibilities, must eomnbutc to the advisemem. |
" process. It would be impessible 1o have. «ufﬁcaem fu!! nme advgsors m
ma&m.nn mmnai contact with 20 wtudcms o .

»
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50 HURPOIT Services ’

As the General Education Goals indicate, part of the educational

_process is to give direction to students and to assist them in evaluating their

own potential in making career and life decisions. This-advisement functiop.
should not'be complclcly separated from the:instructional process. For sus-
tained adv:scmcnf and counseling, that might include’ career lcounselmg,
asse.ssmcm ol’basnc skills and study skills, and. clarmcatxon of'Eme s values,

variable credit options might be developed. Whatever the methods used, the
cost of the initial ads isement services should be recouped by the subsequent '

improvemerit.in the success rate of stdents and’ the Lorrespondent reduc-
tion ol'aunum

Resources for Developmental Programs \ K

Procedure . . . ‘ .

The College will allocale the resources (mcludmg faculty, facilifics, and
instructional materigls) necessary to provnde developmemal experiences for
all those smdents whb need.or wish to improve their basnc skills.

s @

S

Rationale = \

To serve the needs of a large number of students in ihe basic slﬂlls area,
it is iinperative that the College prdvide the resoustes: necessary. In some
cases thest ‘resources may, need to be extensive in order to accommodate a
large number oﬁsludems who may w15h 1o participate in the developmental
program., ; 4 o :

-«

Procedure

Credit-by-exam - | .

>

Miami- Dade will develop nssessmem mstruments for .the core courses
to be used in granting credit- by-ex‘sm

el

-

Rationale .

-

Miami-Dade awards. credit for :he co.e courses to °'Jdems who

* demonstrate the required competencies prior to taking the courses. Bec 'se

the wbjectives of the core courses reflect the content of several disciplines,

" national standard;ized exams that are appropriate fcr these courses miay not

be-available. Such national tests will be used only when they assess the
course objecuvea for each course. In-addition, the asséssment can include
more than tesung for knowledge of content.. A variety of assessment in-
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courseobjectxves N TR _\!. T

Evaluation

. Procedure : S

o

'\_._’ ‘Miami-Dade will establish a process for & syst . matic evaluation of the
'effec‘tiveness of the general education program, especiallx the five core_
general education courses and the English _Comp_osition course. :

' ,Rationale"

. Itis very important to evaluate the effectiveness of the general educa-
tlon requxremcms and courses so that needed changes can be made on a -
regular basis.. The main p'urpose of the evaluation is to review general
education at the program level to-determine how successfully students are

! achicving the General Education Goals. This review necessanly inclides.an ,

I3

evaluation of how well students achieve the objecuvev and competencxes,of «~ 7
/

\ .~ the general education courses, since these are the main instruments for
achlevmg the General Education Goals. It should-be clear, however, that
the intention is not to evaluate individual teachers and courses, nor are ths.v

- results to be used ¢+ dictate tedching strategies or materials. Instructors have
the professional rcspunsxblhty for using the most appropriate instructional
methods and materials for achieving the course objectives. .In general
therefore, the evaluauon may inzlude the follow: ng

1. how well studcms aclycvc the objectives and compctencw of the
general education courses, especially the core courses and the English
Composition course; :

2. the appropriateness of the course objetive for wae core courses a'xd
the English Composition course; :

3. how well students achieve the General Education Goals;

4, the appropriateness of the General Education Goals: ;

- S. student and faculty autitudes towards the gene " ~ ‘ucation ,arogram
especially towards the core courses and the < inth Composauon
course. . "

v . T L ‘;,Mg

&r} u : 1 ’ . : « i _'.,,:."
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A Rafionale for gganda_rds of Academic Progress

~ The prirhary purpose for adopting new Standérds of Academic Prog-

ress is for the College to be better able to prowde assistance for students
with academic difficulties. Although this plan includes limiting the number
of credits for which students register and prescribing specnt‘ ¢ kinds of
assistance, thiere is no intention to penalize students who ate siricerely trying
to make good use of the College’s instructional services. Rather, the College
"is committed to provndmg students as much assistance as-possible, so.that
they may be successful in achicving their educatlonal goals. This commit-
ment should lead to a reallocation of the College’s resources and to

increased se\;}’ces for students having academic problems. Thus, the

implementatiol of new Standards of Academic Progress should be con-
sidered in the context of the College’s ‘substantial effort, mcludmg the basic
skills programs, the general education program, and the guidance and
career counseling programs, to provide special assistance to students with

" weai academic preparation .or with academlc problems so that they may.

complete their programs at Miami-Dade. At the same time, he College is
trying to guarantee that these students have the necessary Jearning and
academic skills in order to achieve their further educational objecuves as
well a, their personal and career goals.

One of Miami-Dade’s institutional goals states: “To accept the
students as they are, and to provide them with opportunity to take the next
step according to their choices.'” To achieve this goal, students themselves
must understand the importance of-their own commitment to the educa-
tional process. On its part, the College must clearly respond tp the com-

munity '{ serves and to the state and federal governmerts which, through

the citizens, suppori the College’s efforts. But, no less important is that the

students fully realize their commitment to learning and arademic progress’
- when they/enroll 1o make usz of the services which the public, through

taxes, provides. The new Smnaards of Academic Progress, while designed
'to enable the College to identify students who need assistance, are spesific
mough to emiphasize the public's and the College's insistence that the
students make satisfactory use of these educational services whivh havc

" been provided with ccwdcrable economic sacrifice.

12 ¥s clear, therefore, thal Stu }ms who canrot or do not make satisfic-
tory ase of the College’s educational servees cannot be pérmitted to con-
tnue 10 drain the Coltaga's and the public’s limited resources. The new
Standards of Academi: Progress, However, provides students a variety of

. . >,
8 - s .- sees - - : [P N

- c . : -
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96 - Standards of Academic Progress

5

P

I to solve their academ'c problems and to begin to make satisfactory

. .gress. There is abundanl history of students who begin poorly but who.

eventually are successful. These cases may represent the Collqge s most im-

' ‘portant achievements. 4
* In order to give students extensive opportunities:; solve their academlc

problems, the College will alert students, even during a term, if they are not
drmonstrating sufficient progress. If they have very poor gradepoint
averages, they will receive a special warning that they must improve, and,
more importantly, they will be counseled and referred to courses and
programg/where they can receive appropriate assistante. If these students
i to have poor records, they will again be advised concerning steps
y take to correct their deficiencies, and their credit load will ‘be
restricted so that they can concentrate more fully on their academic prob-
lems, thereby . havmg a greater chance of success with fewer courses. If once
again their progress is unsatisfactory, their credit load will be further

restricted..Finally, if after all of this counseling and advisement, after these -

opportunities. for assistance in special instructipnal programs, and-after-
reduced credit- loads, the students still do not progress satisfactorily, ths.y
will be suspended for one maJor term. v
The students’ opportumty for college work, however, has.not ended.
After this period of time away from the College, during which the stude, ‘n
ege

- hopefully, will assess their career and life goals and the place of a col

education in achlevmg these goals, the students can register agam in the
College’s programs in a probationary status. Studies show that students'
who return to school after a term’s absence do significantly better work

{ 7he Chronicle of Higher Education, May 1, 1978, p. 13). Even if the *'

students’ work at the College shouid prove pltimately unsansfaclory, the
College will attempt to assist students in cxplénng ‘Lhelr other options for
>ucccssfulcarccnralmng or employment. -

It should be obvious from the steps in this, plan that the College

“recognizes that it should be a humanistic institution concerned about the in-
dividual student. The College continues to reaffirm its comniitment to the

"*open door’™ policy and ‘to providing educational opportunities for all
students, mdudxrg thoke who have previously been unsuccessful jn their
academic el forts. It is concerned that the standards do not inappropriately
restrict part-time students; transter students; students who come to the Col-
lege for single courses as part of a program of self-improvement or lifclong
!mrnmg‘ students in non-campus settings, like Open College and outreach
centers; studentsreturning to college after many years without involvement
in formal education; students who hasy special non-academic problems: or
sudents who perbaps {or the first time a2 their lives face serious, sustained

:zc:zdc mik c;wn Yei, ahv:fc it evidence that chaltcumnb amdcmw smnd:udJ

~

-+
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benefit students. Many students want such standards, and the College
should not underestimate the capability of all its students. By allowing ade-
quate tine and b)"pgoviding sufficient assistance for students to meet these
academic standards,| the College should motivate students to achieve their
potential. The entire'thrust of the new Standards of Academic Progressis to .
help students having difficulties help themselves early in their college work,
not to restrict the opportunity for'all students to pursue their educational
goals. : ) psmmmme—a -

Thus, the need for personal contact with students and advisement con-
cerning academic problems is evident. All faculty share the responsibility
for assisting students and for providing them with sound advisement con-
cerning their educational goals and progress. Every effort should - - '1ade

_to work personally with students so that the designated restrictions ..:ed be
applied only when students have élearly_:g'emorastra,ted their inability to ac-
cept responsibility for :doirig' the work @gcessary for success. The overall ef-
fect of these new Stzndards of Academic Progress should be reduction in.

"the student attrition rate, more satisfactory. performance by students in
their courses, better use of the special resources provided for students have
ing academic difficulties, and increased public suppdri for the College’s ef-

forts toprdvide sound educational programs of the highest quality.

[}
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‘ ) Standards of Academiic Progress
Category . ‘Result _
7-16 credits attempted with less than a 1.5 - ‘
cumulative grade point average - - Academic warning ‘

17-29 credits attemptéd,witﬁ less. than 2 : :
1.5 cumulative grade point average Academic probatior_l
17-29 credits registered for but earned . ' /-\ .
credit in less than half ’ » - Academic probation ./ s
30+ credits attempted,with tess thana 1.5 . .
cuitulative grade point average N Academic suspénsion S
30+ credits registered for but earned ) . i .
credit in less than haif - : Academic suspension -

f Note: In calculating the category of courses registered for but earned less

‘than half, incomplete grades (I) and audit grades (X) will not be
. - calculated. ' S o

'Results
_+ Academic warming signifies there will be a limitation of 9 credits in Fall -
. Term, ‘9 credits.in Winter Term, 3 credits in Spring Term, and 3 credits in
 Summer Term. In addition, students should take 3 or more credits as part
- of a prescribed program of intervention which attempts to assist the stu-
dent. In such cases, the limitation-of credits may be increased t- This

program of intervention might include developmental stud;-s. a kill
~ course, career counseling or a combingtion of all three.

: Peﬂ;ﬂtions: Standards of Acadernic Progress

Academic prehatios signifies rhers will be a limitation of 9 credits in the
- Fall, 9 credits in the Winter, 3 crediss in the Spring, and 3 credits ir (he:
Summer. As part of the credit limitation students should have 3 or mo: :

credits prescribed as part of a program of iftervention,  *

- Note: Studends inthis category wag on the basis of eachterra's performance
;. Sarn haif of their credit and maintain 4 2.0 teem fverage will neve, be
T suspended. S

¥

o

N
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'procedure

Academic ‘suspension réquires a student to discontinue enzollment at

Miami-Dade: through'the next major terim, (Neither the Sprit:z-Term, nor

the Summer Term, nor the \.ombmanon of both is .considered_a major

~

- Probation after suspension. Students who discontinue their enrollment
because of suspension during a major term inay rzenter the College and
- continue provided they maintain a 2.0 term average and earn credit in at

least-half the courses for which they register. ©

3

Academic dlsmlssal represents a separation of the student from Miami-
Dade Community College for at least twelve months. Academic dismissal
occurs after students-fail to meet the mmrmum requirements during proba-
tion after suspension. If, after being readmitted following suspension, the

‘students fail to meet minimum standards, which are maintaining a 2.0'term

average and earning credit in at least half the courses for which they are
registered, they will be separated from the College.

Students .are eligible to reapply for admission to the 'College after the
dismissal period. Admission will be.on a petition basis; in order for read-

mission to be approved the petmon musL present evidence of some change *

ih the student’s circumstances.
N

Academic Alert

Academic alert procedure. The College wrll institute an academlc alert

a pamculgr 1#fh. This procedure allows the Coliege to noufy the students
of its concern and tg suggest resources of the College that may be utilized to
assist them in correcting gdifficulties. The systém will be activatéd at any
point during the term, preferably bzfore the end, so that students wHo are

facing failure can be alerted in suffietent time to take corrective measures.

M

Appaal N

:

‘ Appoal An appeal process will be available (0 students who are suspendcd
or dismissed for unsatisfactory performance should »'xfenuax'ng. csr-

qmwances be shovwn,

.Standards of Academic Progress 9

‘Academic alert signifies that. students have not performed adequately for ) ’
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| SopResenason of the Roguireenentn Wy’

- ’ . 5 .
- The implementation Process

<. : . —r

Thc m:w m@;}sm and the changes ir (hc general edutaamn pro-

gram have beeradopted (o ashreve mere sffectisly the C‘mnm Edveanon-
 Gioals. Bwe_pow the chenges wre implemanted wall be crugial for 1 success
- of the new pirgramy, The implemensztion of these s.hsmges must b2 carefully

planned, and sufficient time must be allocated 10" phase the program in

_spaoothly. Fdr \Lt}'xﬁ reason the guw ! education chuu’emmzs will not take”
) Jifcc, o7 thy .
- }‘f‘:m'*; 3 the st :mscai factor in the gmp.:memmxcﬂ process 1s the'
‘pariicipat i and-support of f.::ui:y Just as teve was nol & consensus
wmong faculty concerning the Genersl Educaiion Proposal, there wiil be
- disagreerneniabouy the objectives and cansntof the quw fcqmrcd COUTSES;
Fagcutey willhave towork togesher di)vd}' (o detarming peianties imthe iden- .

years.

uf‘cm.-aﬁ of 1l course objeciives, in View ui’ the approved recommcnda

© - tions in the Gf:rmaz qum,m, Pegposal, me ‘olﬂwmg mnm&:anom and-
'smpamm :

'

1. swl(y tear "urg iR :be conisrt ateds of the core muzm chcutd bc zrf: '

principal developer: of the couise objjectives and comtent, As many " -
favulty as. possibie should veview the viopossd caurse oﬁgaectt\cs and .

i .- maké recommendstions fo: rheir improvement,
2. f'ac,ulxy in instructional arcas ather than the mx:\) dcalmg cmmm!zmd)

with a pamcs.lar course =hould parvicipaie in détermining the course -
objectives and reviewing the prapased cOpLent, This is mes impontant

‘-'*r".dcweicpn'cm of cotrses Jor a pew pmg*tm, it s k:gi&‘ﬁ} and ap-
proprialc 1o invoiveé zhe‘s‘.wﬁn with expertise it thai pamcuiar pro-

gram area. {f the genera' et zation prograr is irely 2 programwith a.

T the ‘general edugalisn program. 5 10, Lbc -fvue program. In e

“clear.set of program-goals- g -cleas-relationstine- among i PregAR— 3t

courses, ali facuity involved in-the ggmmr cducation program slnuid

have input into the total program.. (‘Lnu‘qucrz‘y, cach core odurse,’ R
which'is “fundamiéntal o' the. gcnen! “ducation | pmgrwn “is-potahe sole-
“concein of one department-or ares. Ail mmucuom, areas, mciudmg T

the occupational and techrical areas whose: sxuaems ‘witl take'thé ot~ 7
. courses, shouid panmpa(e in’ d’uz rmmmg “the cOurse q?);ecmc’ :md

conient. ) N

1 Asn mamy faculiy as pcmhlr shou!d suggest ms:mczaon& mawials md

teaching straieglcs that \wuhi *-c appropnam ior "w warﬁ&. R

. ar ot
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W ho :cach at of fmpm sites:

Eaculty should mvol\c swdcms in the dcvclopmc:u prmcss when their
input could bq valuable. ‘

Faculty workshops and servinars should be held to sharewith faculty -

the rationales for the course objectives and content and to explorc

areas (o be covered in the courses. . ©

Some facuity on each campus should teach the new courscs oh a trial
basis prior to their full implementation. Careful cvaluauon of the
courses should be a part of these trial classes. -

In the course development,  effort shoulci be madc lo prowdc .

substantidl assistance 10 instructors who teach on a pan umc bams and

-

The 1mplcmemauon of the general education program will _provndc

faculty with the opportunity to participate in creative and challenging work

that will affect 2 substantial part of the College's instructional. -programs.:
) The results of these ef forts will have a significant impact on the Q)l!cgc s -
prugrams in thc years (o come. . :
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e Rt lmplemantatlon Tlme Schec*'a!e

] he full 'mplemenmuon of the new general education program will-not -
oceur until the Fall Tcrm. 1981. This three year period is necessary so
that course materisls can be prepared, faculty workshops held, and support
services redesigned. In addition, time is needed in order to test new courses
in a few sections on each campus so tha( revisions can be made before they - -
are fully implcmcmcd This will also give I‘aculty the opportunity to learn
more about the new courses, to consider various tgaching materials andk
~'strategies, and to do long-range preparation for thtlr own teaching, The -~
faculty who teach these first sections of the new courses can also develop
teaching strategies which can be shared with other i instructors. Another con-
sideration in the coyrse dcvclopmenl is to provide materials at reading levels
suitable for. i3 ‘broad range: of students -so that faculty can better in--
dividualize thexr courses, at least in part, for more advanced stm‘lems und
for studems who have great difficuity with various ateas of the courses; the

-development of such material may teke considerable time. : _

The new Standards of Académic Progress and the Basi¢ ‘Skills Re- o
quirements, however, .can be implemented relauvely quickly. :Moreover, .
same of the core courses can be develpped sooner than othess during this
three’year period. Thus, some of the requirements can be phased in to pro-
vide for a. smdother transition to the neiv programs Folloumg xs«the_

‘j :mplcmemauonschcdulc.
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